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About the T-Kit 

 

With this T-kit we are addressing youth workers and trainers offering them theoretical and 
practical tools to use when training and organizing activities for people with visual 
impairments. This T-Kit provides methods and instruments to: 

' Better understand the process and content features of working with young people 
with visual impairments;  

' Learn how to use the assistive technologies in preparing and facilitating a non-
formal education activity; 

' Develop confidence to begin facilitating non-formal activities for young people 
with visual impairments; 

' Establish or strengthen links with participants; encourage open and honest 
communication, respect for differences, support of each other and active 
participation. 

The Toolkit was developed with financial support from the European Union, as part of the 
”Erasmus 4VIP” project, funded through the Erasmus+ programme. 

Erasmus+ programme 

Erasmus+ is the EU Programme in the fields of education, training, youth and sport for the 
period 2014-2021. Education, training, youth and sport can bring a major contribution to 
help tackle socio-economic changes, the key challenges that Europe will be facing until the 
end of the decade and to support the implementation of the European policy agenda for 
growth, jobs, equity and social inclusion. 

Europe needs more cohesive and inclusive societies which allow citizens to play an active 
role in democratic life. Education and youth work are keys to promote common European 
values, foster social integration, enhance intercultural understanding and a sense of 
belonging to a community, and to prevent violent radicalisation. Erasmus+ is an effective 
instrument to promote the inclusion of people with disadvantaged backgrounds, including 
newly arrived migrants. Another challenge relates to the development of social capital 
among young people, the empowerment of young people and their ability to participate 
actively in society, in line with the provisions of the Lisbon Treaty to "encourage the 
participation of young people in democratic life in Europe". This issue can also be targeted 
through non-formal learning activities, which aim at enhancing the skills and competences 
of young people as well as their active citizenship. 

  



 

 

The “Erasmus 4 V.I.P.” project 

The “Erasmus for persons with visual impairments” project aims to identify new ways in 
which youngsters with disabilities, especially with visual impairments, can get more 
involved in various social and educational activities.  

In order to achieve this objective, the project consortium, consisting of five partners from 
Romania, Greece, Bulgaria, FYROM and Cyprus, analysed the real context of inclusion of 
youngsters with visual impairments in non-formal activities. Following this research, the 
partners formulated a series of recommendations that need to be addressed to increase 
the participation of youngsters with visual impairments into regular social and educational 
activities on NGOs and other institutions working in the field of youth development. 

Using these recommendations as base, partners later designed this T-Kit and the training 
curriculum that youth workers and youth organizations can use to involve visually impaired 
youngsters in non-formal education activities and international mobility. 

For evaluating the effectiveness of the T-Kit and the curriculum, the partners have 
organised a training activity in Arad, Romania, between the 3rd and 12th of November 
2016. Ofensiva Tinerilor was responsible for organizing the mobility. 

Each partner involved 4 participants in the training course. Out of the total number of 16 
participants sent by the partners, 7 were facing visual impairments: 2 were blind and 5 
were having low vision.  Ofensiva Tinerilor included also 4 participants and 2 experts 
responsible for delivering the training course: a certified trainer and a certified youth 
worker. 

This T-Kit responds to the challenge that many persons with visual impairments face when 
participating in non-formal education, as youth workers and trainers are not sufficiently 
prepared to assist this target group to participate. 

The T-Kit aims to provide both conceptual and practical tools and resources with which to 
explore and approach persons with visual impairments’ inclusion. 
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1. Why this Tool-Kit?  

As any other youngsters, also the ones with visual impairments need and enjoy 
opportunities to meet and work with others in an atmosphere of friendship, mutual support 
and security. “It is very important for youth NGOs and other entities working with youth to 
develop projects that are open to all young people in society”. This is what we often hear 
as an impersonal slogan. But let’s be honest, when most of us are in the situation of working 
with youngsters with visual impairments we feel quite anxious. And this is perfectly 
understandable up to a point, as there is little public awareness on the topic. ‘How should I 
handle the logistics?,’ ‘What can they do?,’ ‘How will they deal with the activities?,’ ‘Will 
they really enjoy this experience?’ All these questions are popping into our heads and it is 
not always easy to find answers.  

Unfortunately, what we have found was that, party due to misconceptions and stereotypes 
partly due to lack of information, most of the NGOs or other youth serving entities are 
seldom offering their services to people with disabilities, in general, and in particular to 
persons with visual impairments. On the other hand, for the few who do dare to take on 
this “challenge”, the project happens and ‘Wow!’ they find that the work they have to do is 
not so different than with other groups.. Yes, offering more inclusive services  demands 
some changes – both organizational and individual – but it is not such a complicated 
process as one might think. 

Starting from this, we began asking different stakeholders about their position on the topic. 
We asked young people if they were even interested in getting more involved in non-
formal activities? And, if true, in which kind and how could this be facilitated? We went to 
find out if NGOs or other institutions addressing youth willing and capable of including 
participants/beneficiaries with disabilities in their current activity? And are other young 
people comfortable with working in the same team with persons with disabilities? 

Unfortunately, some of the answers we received kind of confirmed our initial assumptions. 
There are few opportunities for youngsters with visual impairments and NGOs are not 
really active in improving this. But there were also some very encouraging results. 

First of all, there is a high interest on the topic. Even if a lot of entities working in the field 
of youth are not active in inclusive projects, more than 70% of them are interested in doing 
this. In an equal manner, persons with visual impairments indicated a lot of topics and 
activities which would be interesting to them, like: 

' Local/international trainings on topics such as communication, social and 
employability skills;  

' Local/international workshops such as information technologies and foreign 
languages; 
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' Leisure activities such as music, sports, camps and literature; 

' European youth exchanges; 

' Local/international volunteering for a cause, volunteering for, working in or 
managing organizations;  

' Social activities involving both visually impaired young people and young people 
with typical development; 

' Awareness campaigns; 

' Theatre, dancing, music therapy, participating in cultural events;  
' Body language and especially non-verbal communication (many youth have to 

master these skills since they are unable to observe these visual behaviours); 

' Interactive activities that will allow seeing participants to better understand the 
unique experience and perspective of blind participants such as organizing events 
like “Dinner in the dark” or campaigns such as “Put Yourself in My Shoes”. 

Secondly, based on previous experiences of those involved, we found that a lot of the 
things causing anxiety for youth entities we not at all based on the realities.  

For example, the first big surprise: “It’s not babysitting!’.” Most of the other youth workers 
we were interviewing lived under the impression that if they were to involve one 
participant with visual impairments they should more or less have a ‘shadow’ person 
always by his or her side, to guide and do everything for that individual. And this was 
totally discouraging for most, as it seemed like too big of a challenge. What most failed to 
realise was that by the age they would participate in a youth project, most persons with 
visual impairments would have already learned to be autonomous. Yes, being blind or 
partially sighted does not mean you are dependent on another person! Of course, 
sometimes you would need some guiding or some little help in the tasks, but in more than 
90% of the time no assistance is required. 

A second surprise: “People are so overthinking it!’ It just doesn’t have to be perfect! 
Persons with visual impairments are aware of the fact that some activities will not be 
accessible to them and they are fine with this. While there are a lot of assistive 
technologies that make participation more accessible, the reality is that not everyone can 
afford them and people are happy enough with the situation. Yes, it is natural to want the 
best and one should aim for this, but not being able to provide the perfect experience 
should not be a reason not to do it at all. In practice, this perfectionist way of looking at 
things led to one of the two behaviours we noticed, neither of which is desirable in the 
context: people were either avoidant on the issue, and they just didn’t involve people with 
disabilities in their activities, or they were overprotective, which created also a form of 
exclusion, by emphasising that the person with disability is different and needs so much 
special attention, which was again quite uncomfortable. 

Moreover, the involvement of persons with disabilities in different projects is not only 
beneficial just to them, but also to the organisations, as: 
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' Local projects and initiatives will become more relevant to the communities: people 
from the community will gain deeper and broader understanding of visual 
disabilities in particular and disability in general. 

' In terms of content, the project and the participants will understand topics such as 
inequality, discrimination and exclusion. 

' It is a very good way to challenge prejudices and stereotypes and to create a 
more open society 

' The mixed group will see patterns of injustice and explore concerns and questions 
related to this. Participants will discover their similarities as young people with 
hopes and aspirations for the future. 

So, we found out that all odds were in favour, but what can be done about it? How can 
others be helped to realise the importance of being inclusive? There are guides on 
mobility and orientation, the internet is full of resources, most of the grant opportunities 
encourage and fully support participation of persons with disabilities, but still, not much is 
happening. Therefore, the main problem is obviously not the resources but the mentality, as 
a large share of the youth workers are either not considering the subject at all or are 
thinking of it in the wrong way. And if there is something that people working in education 
know, it is that attitudes are often the most difficult to change. 

Not feeling discouraged, we went for it and after 3 months of work, all our experiences 
and findings were combined in this peer-training Tool-Kit which was designed to 
determine and help youth workers to improve their regular activities such that they would 
be accessible for persons with visual impairments.  

If at this stage you are still reluctant, here is some more encouraging news: prior to 
launching the T-Kit, more than 70 persons followed this programme, out of which 7 were 
either blind or with low vision. About 90% of the participants declared that after the 
training course they were more open to working with persons with visual impairments. 
Later they also proved that they have the will and skills to make their activities more 
accessible, as during or following the programme each participant actually organised 
events involving persons with visual impairments.  

With these said, we invite you to open your mind, hop on board, and explore this valuable 
resource we are offering, hoping that it will determine you to make the first steps towards 
your first inclusive project! 
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2. Who are the persons with visual 
impairments?  

Visual impairment, also known as vision impairment or vision loss, is a decreased ability to 
see to a degree that causes problems not fixable by usual means, such as glasses or 
surgery. The first important aspect related to this is that visual impairment is not blindness. 
According to the World Health Organization, visual impairment is often defined as a best 
corrected visual acuity of worse than either 20/40 or 20/60. What does this mean? We 
will briefly explain: 

' 20/20 is considered normal vision, (i.e. at 20ft. distance – approximately 6 m, one 
can distinguish contours that are approximately 1.75 mm apart); 

' 20/30 to 20/60 is considered mild vision loss, or near-normal vision (i.e. at 20ft 
distance – approximately 6 m, one can distinguish contours that are approximately 
1.75 mm apart in the same manner that a person with normal vision can do at 30 
to 60 ft. – 9 to 18 meters); 

' 20/70 to 20/160 is considered moderate visual impairment, or moderate low 
vision (i.e. at 20ft distance – approximately 6 m, one can distinguish contours that 
are approximately 1.75 mm apart in the same manner that a person with normal 
vision can do at 70 to 160 ft. – 210 to 480 meters); 

' 20/200 to 20/400 is considered severe visual impairment, or severe low vision; 

' 20/500 to 20/1,000 is considered profound visual impairment, or profound low 
vision; 

' More than 20/1,000 is considered near-total visual impairment, or near total 
blindness; 

' No light perception is considered total visual impairment, or total blindness. 

So, unlike general visual impairment, blindness, as defined by the World Health 
Organization, is when the vision of a person with best correction is less than 20/500 or 
his/her visual field is less than 10 degrees. This definition was set in 1972. 

The word "blind" is only the physical definition of human vision and has no impact on 
personal capabilities, interests and personality. As we know some people are born blind 
and this is a congenital blindness, and other become blind later, which is called acquired 
blindness. 

In many cases, for young people with low vision it is very difficult to explain their problems 
to others. If in case of failure to do a certain task, when the person with visual impairments 
doesn’t explain their status to others, this may be interpreted as lack of interest or ability. If 
they describe in detail what they are unable to perform, others may see this as an excuse. 
Particularly important is that the young persons with visual impairments realistically 
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understand their vision problems. Some visually impaired young people consider 
themselves practically blind in terms of education, service and social life. Others consider 
themselves visual functioning when in fact they have almost no vision. 

Modern research has shown that the use of low vision may depend on the overall 
physical and emotional state. People usually are wrong when they think that persons with 
low vision can always see in the same way. With some surprise, they can ask themselves: "If 
a young person with low vision saw an object, why can you not see it the same way?". The 
answer to this question is the existence of a so-called ‘variable acuity’ in some persons. 

Here are some special conditions that confuse people who first encounter the low vision 
phenomenon: 

' In case of loss of central vision, a person cannot see the letters on the blackboard, 
while he/she can confidently run and ride a bicycle (Ian Freeman and Scott, 
1977); 

' A youngster with a low peripheral field can see an object in the far corner of the 
room and yet stumble at the beginning or end of the stairs; 

' In some cases, people with fluctuating visual acuity omit certain visual nuances, 
while others do not. 

There are four main conditions that cause loss of sight amongst persons with visual 
impairments:  

' Macular degeneration is an eye condition that affects a small part of the retina at 
the back of the eye called the macular. It causes loss of vision in the centre of the 
visual field, affecting vision when the person is looking directly at something. 
People with this condition will usually have peripheral vision, but may struggle to 
recognise faces of people; 

' Glaucoma is a condition that causes damage to the eye's optic nerve and worsens 
over time. It is often linked to a build-up of pressure inside the eye. Glaucoma 
tends to be inherited and may not show up until later in life. While treatment exists 
for glaucoma, it cannot repair the existing sight loss; 

' Cataract is a clouding of the lens in the eye leading to a decrease in vision. Often 
it develops slowly. Symptoms may include faded colours, blurry vision, and halos 
around light, trouble with bright lights, and trouble seeing at night. This condition is 
the main cause of visual impairment across the globe. Cataracts are most 
commonly due to aging but may also occur due to trauma or radiation exposure. 
To treat cataracts, surgery can be used to remove the cloudy lens; 

' Diabetic retinopathy can affect anyone with diabetes. It causes floaters and 
blurred vision, resulting from damage to the retina due to high blood sugar levels. 
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3. Assistive technologies 

The independence/autonomy of persons with visual impairments is one of the main 
challenges and also one of the main fears of persons working with this target group.  For 
this it is important to know that due to more or less recent innovations, persons with visual 
impairments can gain a high degree of independence by using different assistive 
technologies. While the type of technical equipment used varies according to the degree 
of vision loss, in the following paragraphs we will focus mainly on the general technology 
and assistive technologies which are most popular among people with poor or no eyesight. 

First, we must clarify what falls under the categories general technology and assistive 
technology. The term “general” is used to describe devices which are not intended 
specifically for persons with visual impairments (such as computers, Smartphone, GPS 
devices etc.). “Assistive technologies”, as the name suggests, are designed to help people 
with disabilities, including people with vision loss (e.g. screen readers, Braille printers, 
Braille watches, other talking devices, magnifiers, colour recognizers). 

The basic equipment for a blind person is a computer with a screen reader installed on it. 
Still, as technology progresses, there are more and more tools that can be used for 
providing an important level of autonomy. 

Text-to-speech applications on mobile phones. 

There are a lot of apps now, especially for smartphones, which 
assist persons with visual impairments by reading the text on 
the phone’s screen or confirming the actions of the user also in 
a verbal way (e.g. reading the choice you have selected, 
reading the phone number of the person you want to call etc.).  

Braille phone keypad  

It enables better orientation of the person with visual impairments in dealing with the 
phone. To use it, proficiency in Braille is necessary. 

Electronic Braille reader for fingers 

Is a device that connects to a computer via cable and magnifies the text 
the finger points to. 
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Wireless Braille display  

Braille display is essential for deaf and blind people but 
used less frequently by partially-sighted people. The 
device contains a row of special 'soft' cells. Each cell 
has 6 or 8 needles (pins) made of metal or plastic and 
arranged in a rectangular shape. The needles are 

raised and lowered depending on the electric signals obtained by way of simulating the 
effect of raised dots in Braille. The display is placed under the keyboard of the computer 
configuration. 

The software is called Screen Reader. It takes information from the operation system, 
converts it into Braille characters (letters) and sends it to the Braille display. In addition to 
text, there are Braille displays, which transform even some graphic elements (tables, 
graphics, flash) into text. 

Braille printer 

This is a hardware device that prints text documents in the form of 
Braille text. It uses special software to convert text to Braille. 

Braille printers are quite costly equipment. 

Screen readers 

In order to adapt a computer to be used by a blind person, it must be equipped with at 
least two types of specialized software. One is reading the text - a screen reader, and the 
other serves as a speech synthesizer.  

As stated by its name, screen reader "reads" what is displayed. The information is then 
interpreted by the synthesizer using sound icons, human speech or Braille output for Braille 
display. In recent years, the speech synthesizer is built into the screen reader. The voice 
synthesizer that reads text is played by standard speakers connected to the computer's 
sound card. Through this software combination, blind people can access Internet resources 
(without flash animations), all texts contained in files, digital libraries, e-mail, forums and 
more.  

There are many computer games adapted or specially designed for the visually impaired. 
As anyone could guess, text-oriented operating system is more convenient for the blind 
users than graphics systems. For this reason, DOS system hasn’t been abandoned yet. It 
has lot of free programs for reading text. 

The most popular screen readers are “JAWS” of Freedom Scientific and “Window-Eyes” of 
GW Micro. Unfortunately, their price is quite high. The program converts the information 
found on the computer screen in the form of text and transmits it through speech or if the 
system is connected to a Braille display in the form of Braille. 
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OrCam My Eye  

Is a portable device with a smart camera reassigned to help 
persons with visual impairments in different activities. It has a 
smart camera attached to the glasses of the person with 
impaired vision, which transmits information in real time. 
OrCam My Eye can instantly read different texts, so a 

person with impaired vision can easily read his/her morning newspaper, books and other 
reading material. You can read texts on your computer and your smartphone through this 
so-called "intuitive interface", without the need of new software or new applications. The 
device has multiple readable features that are compatible with headphones and speakers. 
OrCam My Eye recognizes the faces and the names of the people who it had 
encountered before and whose names were previously stored. The device detects 
banknotes, labels of goods or products. Thus the blind person can read alone the menu in 
a restaurant, identify the goods in the supermarket etc. The way it works includes 
recognition of visual information which it interprets to audio information at the same 
moment. This is possible thanks to a powerful algorithm. 

Vibrating glasses to capture obstacles 

Used by blind in combination with a white cane. The ultrasound signal detects obstacles at 
the level of the eyes and the range is within 3 meters away from the object. When 
approaching an object, the glasses increase vibration. 

PenFriend 

PenFriend is a device that can easily and conveniently 
label sticky notes at home and in the workplace. The 
device resembles a pen that touches the label and can 
record voice or reproduce information from an existing 
inscription. Labels are rewritable and reusable. It is 
suitable for inscriptions on products in the kitchen packages from the freezer, clothes 
washing in the washing machine, CDs, movies and music collections, folders, documents, 
medications, notes and more. It is especially convenient for people who cannot use Braille 
and rigid font. 

Talking colour detector  

The device for colour recognition can be used for colour 
verification of clothes, paper and fruit. It recognizes 150 
colours and their shades - light, very bright, dark and very 
dark and reports if the object is a combination of colours. 
There is also an indicator for capturing light: it emits a 

signal at a higher frequency if there is light in the room.  
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Tactile watch 

Most accessible watches have raised markers at each 
hour. To increase tactile legibility, differently shaped 
markers indicate “12”, “3”, “6”, and “9”. The hour and 
minutes are indicated either by a ball running on a track 
on the inside/outside of the markers or simply the lines are 
accessible by raising the watch’s glass. 

Brailler (Braille typewriter)  

It is a device somewhat similar to a typewriter, with the 
difference that it had just 7 keys (or more in the advanced 
models). 6 of the keys are assigned to the 6 dots that 
compose a character in the braille alphabet and one key 
is for space.  

Magnifiers  

Are portable electronic or optical devices. The classic ones include a magnifying glass and 
a light source while the more advanced also have a screen and optics, which increases 
the standard text by 16 times.  

Devices for measuring granulated solids & liquids  

They usually take the form of a cup which has on the sides a 
tactile scale with elevated indicators for different quantities. 

For hot liquids, an electronic device which beeps and vibrates 
when the liquid approaches the surface is also used.  
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4. Appropriate terminology  

While working in this project, we have found that a lot of the youth workers (some of us 
included), may have difficulties finding the right words when referring to visual impairments. 
For this, we have set-up this short guide to help.  

First of all, when referring to visual impairment, the following terms should be used in all 
your communication: 

' Visual impairment; 

' Visual disability; 

' Youngsters/Persons who are blind or have low vision; 

' Blindness and low vision/partial sight; 

' In most countries, both terms - low vision and partial sight - are used as two equal 
terms; 

It is recommended that the terms “visually impaired person” or “visually disabled person” 
should be changed to “person with visual impairments”. This is better, as the first two 
options present the impairment as the main characteristic of the person, while the latest 
presents the impairments as “one characteristic among others”. This can be used for the 
group of blind and partially sighted together. 

Also, in our daily conversations, we tend to make unfortunate choices of words when 
referring to visual impairments. To avoid them, please check the following table 

Replace these words ... ... with these 
Suffers from, afflicted by, stricken by Person with a disability 

handicap(ped) - it comes from the times 
when a person with a disability had to go 
with the “cap in the hand” on the streets to 
beg for food and money to survive 

Person with a disability 

Birth defect, congenital defect, deformity Person born with a disability, person who 
has a congenital disability 

Also, for specific terms about visual impairments, you may refer to page _____ - Glossary. 
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Chapter 2 

Inclusive youth work 
inclusive youth work 
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1. Adapting existing projects 

One of the ‘A-Ha!’ moments we had during the development of this Tool-Kit was after 
identifying a common misunderstanding that is highly widespread: typically NGOs think 
about involving persons with disabilities just in terms of organising projects that target them 
exclusively. Most consider that this is the only way in which these persons can be involved, 
as they lack the capacities to perform in a mixed group. As a consequence, many of the 
organisations don’t do anything because this would mean switching from their main activity. 
And even if they do decide to do something, by involving solely those with disabilities they 
still perpetuate a form of exclusion. Humans are social beings and they need social 
interaction. Participation in different non-formal education or volunteering activities is not 
just about learning, it is equally about being social and not feeling so different and 
excluded. 

We should not be doing activities ‘for’ those with 
disabilities! We should be doing activities ‘with’ those 
with disabilities! Even if they are often considered to 
be synonymous, integration and inclusion are different 
concepts. There is quite a big difference between 
organising an activity solely with people with 
disabilities and organising an activity in which persons 
with and without impairments are participating 
together, being equally engaged. Organisations should 
not think about inclusion in terms of changing what 
they are doing! This is not the point! Rather, 
organisations should improve what they are doing by 
making their regular activities more accessible. 

How can persons with visual impairments be included in different inclusive initiatives? Here 
are some examples: 

' Open activity - Everyone does the same activity with minimal or no adaptations to 
the environment or equipment; open activities are by their nature inclusive so that 
the activity suits every participant. One example of an open sports activity is 
swimming, where all participants are taking part in the same activity, at the same 
time. 

' Modified activity - Everyone plays the same game or performs the same activity 
but the rules, equipment or area of activity are adapted to promote the inclusion 
of all individuals, regardless of their abilities.  

' Disability sport activity - This is ‘reverse integration’ where nondisabled people 
are included in disability sports together with disabled peers. An example of a 
disability sport activity would be to include all participants in the game of 
Goalball. This will not only ensure that all participants are included in a session but 
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also help them develop other skills, such as communication and team work. Reverse 
integration sessions improve attitudes towards disability and raise the confidence 
of disabled participants 

While they are less inclusive ways of involving persons with visual impairments, the 
following approaches can sometimes be preferred: 

' Parallel activity – Through this approach, although participants follow a common 
activity theme, they do so at their own pace and level by working in groups based 
on their abilities. For example, two groups can play a seated and standing version 
of a game where participants access the version most suited to their abilities. 

' Separate activity - This approach emphasises that sometimes it is better for a 
person to practice sports individually or with other disabled peers. A separate 
activity may be necessary to help the persons with visual impairments develop a 
certain skill or technique. Bear in mind that a separate activity should not be used 
all the time. 

One of the main barriers preventing youth NGOs from getting involved in inclusive 
activities is their lack of staff competencies in the field. For this, what we recommend is that 
each entity should have at least one staff member who is trained to work with this target 
group. Training should include:  

' ways of involving persons with visual impairments in youth work; 

' information about their needs; 

' identifying their potential; 

' adapting the typical working methods, the amount of information, the ways of 
delivering information etc. to their needs/realities; 

' offering guidance support/guiding techniques; 

' helping with practicalities. 

For this, in chapter 4, you can find an example of such non-formal training programme. 
While the methodology is freely available, we do recommend that you participate in a 
authorised training which is conducted by persons who have previous experience in 
working with persons with visual impairments. 

In extent to this, an ideal situation is for all staff members of the organization to attend a 
short-term awareness workshop on visual impairments that might include information on the 
needs and capacity of persons with visual impairments, how to guide and assist them etc. 
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2. First steps 

Once you are decided and have the proper information/competencies for initiating your 
first inclusive project, it is good to have a brief overview on what can/should be done in 
order to provide a fulfilling experience. For this, we have compiled a list of 
recommendations that were provided during our focus groups, during which persons with 
visual impairments were asked to describe an ideal experience. 

Prior to the beginning of the activity, NGOs should: 

' Organize the inclusive activities on various topics that interest young people, 
addressing topics that are relevant for the needs of young people with visual 
impairments; 

' Offer opportunities that take into consideration the financial limitations people with 
disabilities face;  

' Have a thorough selection of participants, as sometimes any person with visual 
impairments is selected just out of empathy; 

' Provide sufficient and adequate information in advance to participants with visual 
impairments concerning all the details of the activity, including the printed or 
displayed information that will be used in their preferred format, i.e. large print, 
Braille, electronic etc.; 

' Ask the participants what kind of disability he/she is facing, what kind of assistive 
technologies he/she uses and how can these be provided (e.g. they will be brought 
by the participant, bought/rented by the organisation, an alternative technology 
will be used). NGOs should also support the participants with visual impairments to 
bring their own device for writing or accessing printed information such as Braille 
typewriter, magnification devices, laptop and to provide all necessary 
environmental adaptations for accommodating the use of these devices; 

' Install in one of their computers a text to speech or magnification software for 
accessing the device;  

' Foresee and rent/buy the assistive devices or equipment that will help in the 
adaptation of activities (e.g. in case of sports to provide balls with bells, tandem 
bikes, tactile diagrams of the area etc.); 

' Analyse the activities and make the necessary adaptations for them to be 
accessible to all participants; 

' Prepare Braille or large print hand-outs; if the activity includes writing; ensure that 
there are appropriate and necessary devices for the person to write;  

' Allow young people with visual impairments to go to the activity venue earlier in 
order to get familiarized with it and to meet facilitators and speak about their 
needs; 
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' Check and ensure that the staff has a positive attitude towards people with 
disability; 

During the activity, NGOs should: 

' Be willing to resolve some practicalities such as getting to the venue (e.g. arrange 
for a lift by another participant in the area); 

' Make sure that there is a support person to help with moving around and 
understanding the activity (moving around the room etc.). This person can be 
somebody from the organisation, somebody from the participants or a personal 
assistant of the person with disability.  

' Take into account offering support during break and meals, if needed; 

' Ensure the appropriate accessibility for rooms; 

' Avoid presenting exaggerated care or exaggerated protection. NGOs should limit 
support or positive action to the minimum needed for the participation and not 
offer too much, as this can also lead to a feeling of exclusion; 

' Take into account the typical fears that young people with visual impairments have 
when thinking to join such an initiative: fear of not being accepted, being able to 
fulfil the tasks; fear of being a burden to the others, uncertainty about the fact that 
people with disability can be accepted; 

In extent to these, these are some other useful aspects to take into account. For example, 
motivation! As motivation is what drives us forward and makes us grow as individuals, 
every youth worker knows that to work efficiently as a team, its members should not lose 
their motivation even for a moment. And the leaders know that they are directly 
responsible. For this, it is important to know that when young people with visual 
impairments take part in a youth initiative, they seek for: 

' Social aspects: having fun, meeting new friends, networking, social status, 
developing self-esteem, recognition, belonging to a group; 

' Practical aspects: new skills to gain and put in their CV, going abroad as part of 
the project etc. 

Youth workers’ task is to offer a framework, motivate, support and advise if necessary. 
Persons with visual impairments should be actively involved and have the chance to 
deepen their interests and apply and develop the skills they have.  

To achieve better involvement, one should take into account the following: 

' Create a sense of belonging to the idea. You have participants, you have an idea. 
Explain it simply. As Einstein said, "If you cannot explain it to a 6-year-old, then you 
do not understand it yourself." Imagine talking to children and say why this project 
is important to them, talk emotionally; 
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' Think long-term, act step by step. A giant step cannot be done at once. At the 
beginning, when you are explaining the concept, you talk about things on the long 
term, to enable people to gain a clear idea of what and how will happen. But 
when you start working, everything should be done in stages - task by task;  

' The responsibility should be shared. Persons with visual impairments will benefit 
from the activity when they feel responsible; 

' Evaluate each activity and use the results when developing future projects; 

' Offer participants a variety of activities so they don’t get bored doing the same 
thing; 

' Make sure that the activity is challenging enough but not too challenging – adapt 
it according to the skills of the young people; 

' Persons with visual impairments should have the opportunity to share their opinion 
and receive clear feedback throughout all the activities. Positive feedback would 
keep them satisfied and would increase their self-esteem.  

Non-formal education empowers persons with visual impairments to participate in projects 
where they are at the centre of the educational activity, have personal interests, find 
strong motivation, get self-confidence and as a result develop their capacities and skills 
from ‘learning by doing’. Another interesting aspect of the use of non-formal education 
with the target group is that the beneficiaries may be multipliers afterwards, becoming 
more experienced peers towards other persons with visual impairments in their community 
and hence motivate and support them in a horizontal way. This is the so-called ‘peer 
education’. 

In any case, don’t forget that the youth worker’s support should remain punctual and avoid 
creating dependency-based relationships, as these create obstacles to persons with visual 
impairments’ personal autonomy. 

We will go into more details on each of these topics in the following sections.  
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3. Promotion and public communication  

As a lot of the typical mass communication channels are not accessible to persons with 
visual impairments, the promotion of different opportunities that are available to them is 
sometimes challenging.  So, in order to reach candidates with visual impairments that are 
interested to participate to your activities, you need an appropriate promotion of these, 
using the right channels. According to our study, the preferred channels of the persons 
with visual impairments for communication opportunities available for them are (in by the 
most to the least popular): 

' social media (e.g. a Facebook group or page addressing people with visual 
impairment); 

' NGO offices and staff/using the local Blinds’ Association, as mediator; 

' info-points (or the e-equivalent, on-line: a website that would compile all 
information about different opportunities); 

' newspapers; 

' special websites; 

' school; 

' e-mail; 

In addition to these, you can attract persons with visual impairments by using: 

' a database containing contact details of the interested young people with visual 
impairments as well as organizations; 

' direct meetings and non-formal gatherings for presenting different volunteering 
opportunities; 

' a time-banking initiative, in which people could share their free time in the interest 
of the young people with visual impairments; 

' a specific web page/online platform where opportunities accessible to persons 
with visual impairments can be shared with them; 

'  audio newspapers and the audio magazines produced by the National 
Organizations for the Blind. 

Even though it is well known to all that it constitutes a human right to participate in all 
these activities, the attitude of the announcement/information plays a vital role in 
encouraging young people with visual impairments to participate or not. A special note 
mentioning that participants with disabilities are welcomed helps them make a quick 
decision for participation without worrying about stereotypes or rejections. 
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It would also be helpful if the announcement includes information such as practicalities of 
the activity, venue and how to reach it, which take into account the needs of the persons 
with disabilities.   
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4. Participation barriers 

As open and engaged we might be, we also need to take into account the fact that often 
participants with visual impairments face different barriers when engaging in different 
interactions and social activities. Here are some of them: 

' Lack of social skills, low self-esteem and self-awareness. Often, lack of 
assertiveness and the fear of failure among persons with visual impairments are 
the result of prejudice, bias, exclusion and discrimination they might have 
experienced. Sometimes persons with visual impairments might feel uncomfortable 
to be always reminded of their accessibility needs during training. Persons with 
visual impairments often hold the assumption that they need to be very skilled, 
highly educated and an expert in order to participate.  

' Lack of financial resources. Disability often implies that the person is facing 
difficulties in getting a job, especially a well paid one. Also, the expenses for 
participants with visual impairments can be sometimes higher than for the others 
(e.g. having an accompanying person). So, when defining your activity, you need to 
take these into account. 

' Not communicating accessibility needs to the organizers of the activity. Another 
issue is when participants fail to communicate their various needs in the 
preparation stage, which later creates problems during the implementation; 

' Lack of family and community support. In cases where parents are overprotective, 
this hinders participation of persons with visual impairments in non-formal learning 
activities (even when accessibility needs were taken into account). This might lead 
to denial of opportunities such as taking part in activities independently and 
travelling abroad. It is important to make sure parents understand that through 
pushing young people’s boundaries and taking a trial-and-error approach in a 
safe educational/ training environment, persons with visual impairments can learn 
and gain crucial life and social skills. 
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5. Direct communication 

While for persons with typical development there is a natural balance between verbal 
and nonverbal communication, for the persons with visual impairments, due to the 
peculiarities of their development, there are substantial differences between them. Missing 
eyesight does not allow blind people to understand the literal and figurative sense of 
social mimicry and gesture, gaze, facial expression or body language, and this also can 
negatively affect their emotional expression and development. 

When communicating with a person with visual impairments, it is good to demonstrate an 
appropriate communication behaviour, such as: 

' Turn to him/her by name or touch to give him/her a sign that you have started a 
conversation; 

' Do not worry about lack of eye contact and talk to the blind man, not to his/her 
companion; 

' Do remember that there are no "taboo" words  in communication with persons with 
visual impairments and words such as "blindness", "blind" or "see" can be freely 
used in conversation; 

' Do not try to use communicating concepts such as "there" or "opposite" because 
they are based on the vision and do not mean anything for the blind person. More 
correctly would be to indicate on which side is the object situated or to tap on the 
object, so that the person can navigate using sound and find it; 

' In a meeting with a blind person, it is always better to present yourself by name, 
and from where you know each other, because even though they have good 
auditory memory, blind people can fall into an awkward situation not recognizing 
one by voice and not knowing who they talk to; 

' Upon separation, even briefly, it is important to warn the blind person that you 
leave him/her, avoiding this way an awkward situation in which he/she may speak 
to you after you are gone;  

' It is always good to use a verbal salute when addressing blind persons because 
smiles and kind gestures remain inaccessible and obscure; 

' When we have a meeting with persons with visual impairments it is important to be 
on time, because for the blind time passes slowly and the wait causes tension and 
nervousness. Accuracy is important not only for meetings but also for visits and 
other contacts with blind people; 

' For blind people order is crucial, so every object has a particular place and 
always stays there. Disorder is detrimental to the autonomy of sightless persons, so 
you should observe the order of things in his/her environment. 



 

 33 

Also, in terms of interaction with the other group members, the following characteristics of 
verbal behaviour of the persons with visual impairments can be sometimes observed: 

' Weak or low level of gestures in speech. Persons that are born blind rarely use 
gestures in speaking; persons with partial sight use gestures more, but some of 
them have inaccurate, vague and even caricature gestures; 

' Hidden movements on the side or behind the body - these are usually repetitive 
movements of the fingers (e.g. rubbing them). These may sometimes seem strange to 
persons with typical development; 

' Not focusing on the collocutor - a lot of blind people in conversation do not face 
their companion and that is understandable to them, but it often causes discomfort 
to the other persons, it creates a false impression that the person does not listen. 
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6. Adapting the group activities 

Youth workers often have concerns about methodological challenges when working with 
persons with visual impairments (for example, finding the appropriate training method and 
approach that will match participants’ different needs). 

Existing programmes and activities should be adapted to the needs of participants with a 
focus on finding the right balance. Ideally, trainers should learn to develop their 
educational programmes while keeping in mind different abilities from the very start, 
instead of adapting them later on. Still, if this did not happen (as it is most often the case), 
there are still a lot of ways to ensure their accessibility. 

Below are some simple hints and tips that youth workers can follow in order to ensure that 
blind and partially sighted people participate and fully enjoy the activities alongside their 
sighted peers: 

' When you describe an activity, give clear and accurate instructions using a clear 
tone of voice. Try to always face the participant who is visually impaired while you 
do so and avoid walking around the room when you are giving instructions; 

' When sitting in a group, make it a habit to go around the room and have every 
person state their name – this way the participant with visual impairments can 
associate the voice with a name and a position in the room; 

' Address the participant with visual impairments by his/her name when directing the 
conversation to him/her - do not use nodding or gesture signs to prompt them to 
speak; 

' If the activity requires some writing, provide participants with low vision with thick 
black markers to write and some paper with thick and wide lines. If the participant 
is using Braille and there is no access to a Braille machine or a slate and stylus 
then the blind participant can either record the answers on his/her smartphone or 
the facilitator or another person in charge can record the answers on paper and 
read them aloud to the group; 

' Avoid using red and green colour to create contrast (for colour-blind participants); 

' If you do not have access to a ball with bells then you can simply put a regular 
ball into a plastic bag in order to make it audible; 

' If the activity requires participants to pick some objects either from a basket or 
from their bag, then encourage everyone to share aloud with the rest of the group 
what each one is holding; 

' Read aloud to the group any information which is displayed around the room and 
is relevant for the activity; 

' Use more verbal instructions and explanations and less demonstrations; 
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' If you are to use flash cards or signs for the activity, then make sure these are 
printed in a large font size with a clear and readable font style. Make sure that 
you give precise directions on where these signs are placed; 

' Give very specific and precise directions. Phrases such as turn to face the window 
or turn towards the wall are not much help to participants who are blind or 
partially sighted. Use terms such as turn to your right, move three steps forward 
etc.; 

' If participants are to draw a shape that is described to them by another 
participant, the ones who are blind or with low vision can use play dough to 
create the shape; 

' If an activity requires moving around the room, then it is a good practice to either 
pair participants who are blind or partially sighted with other group members or 
have a person in charge to help with moving around. In any case, ensure that the 
sighted guide is familiar with sighted guide techniques in order to avoid any 
accidents from happening; 

' If possible provide any written information in the preferred format of the 
participants. If this is not possible then either you or a person in charge can read 
the information to participants who are visually impaired; 

' If you are to demonstrate an action or a posture to the group, ensure that you do 
so while standing right in front of the participant who is partially sighted. If the 
participant is blind or has very low vision, then demonstrate the action or posture 
by either using a hand over hand technique or by allowing the participant to touch 
your hands or body while you perform the action; 

' Describe verbally how discussions or activities are going, e.g. name who has raised 
their hand to speak, explain what you see on people's faces (agreement, 
incomprehension etc.); 

' Give information about what is happening in the room; 

' If you are to divide the group into smaller groups, blind and partially sighted 
participants can be members of the groups that will be blind folded or the group 
that has the least moving around the room; 

' If possible prior to the implementation of the activities, familiarize the participants 
who are blind or partially sighted with the layout of the venue. Make it a habit not 
to change the layout of the venue. In case you do so, ensure that you informed the 
participants of this change. 
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7. Sighted guiding 

While there are several techniques for persons with visual impairments to move 
independently in a familiar environment, one of the major barriers they are facing is to 
explore an unfamiliar environment. So, how is this done?  

The most common approach to this is the sighted guide technique, which enables a person 
with sight to facilitate the movement of a persons with visual impairments in such a context. 
The technique follows different forms in different countries and also has different specific 
applications. Still, some of the rules are more or less universal and you can use them as 
guidelines whenever you want to offer your support. Here are some examples: 

' Always listen to the person with visual impairments; he/she may have different 
desires for the techniques of guiding than the ones 
described here; 

' You must be the person who leads. Always go beside 
the person with visual impairments and let him/her cling 
to your elbow. Keep your arm close to your body so the 
person with visual impairments can follow your 
movements better. And remember that you need space 
for two people;  

' If there is not enough room for the two of you, for 
example when passing through the door, reach with 
your hand behind your body, signalling that the person 
with visual impairments should stand behind you and not 
go besides with you. You should always explain why 
changing the movements of your hand and be careful 
not to twist your body too much - it may confuse the 
blind; 

' Should a situation arise where a person with visual 
impairments has to stand on the other side you have to 
explain to him/her. Let him/her use their free hand and 
slide it down to your back to catch your other hand and 
change the side; 

' If the person with visual impairments wants to sit down, 
show them the chair by putting your hand on it. This 
way, the person will be able to follow your hand to the 
chair and sit independently. Do not forget to say where 
in the room the chair is situated; 

' When you reach stairs or steps always inform the 
person with visual impairments that there will be going 
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up or down. Stop a bit when you reach the first step. Go down or up by one step 
and stop for a second to allow the person with visual impairments find the 
beginning of the stairs with his/her leg. When the stairs are over, take a step 
forward and stop to indicate that this is the end of the stairs. Other obstacles such 
as sidewalks must be overcome as described here; 

' The easiest way to go through the door is when you open the door. Place your 
leading hand on the doorknob and let the blind follow your hand and grab the 
handle. He/ she will follow you and shut the door. It will be easier if the person 
with visual impairments is standing on the side of the hinges; 

' If you want to describe the room, you can proceed as follows: use the door 
through which you entered as a starting point, describe the size of the room and 
what is along the walls. Finish with a description of the things that are in the centre 
of the room; 

' Be sure to let him/her know if there are any changes in the room. Explain how the 
room looks, colours, curtains, carpets, paintings on the walls etc.; 

' Never leave a person with visual impairments in the middle of the room without a 
starting point. Always inform when you are leaving.  
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8. Presenting visual information 

Presenting visual information is again a major reason for anxiety among youth workers, as 
it is one of the most challenging parts to adapt. Still, there are several techniques that can 
be applied, in various situations.    

During a tour 

Call in advance the venue where you are going to visit, or notify the tour guide that in the 
group there will be persons with visual impairments. A lot of times staff might be willing to 
make all necessary arrangements to let the participant touch objects, artefacts or make 
the tour more descriptive. 

If you are going to describe the tour to participants who are blind or partially sighted you 
can use some of the tips on verbal description provided in the section on accessing cultural 
activities. 

During a film presentation 

If there is a film presentation as part of the youth activity, you can follow some simple steps 
listed below in order to assist blind and partially sighted participants to deal with the visual 
aspects: 

' Allow the participants with partial sight to select a seat of their preference and 
ask them whether they prefer to dim the lights during the film presentation as this 
might be more comfortable to them; 

' Use a technique known as audio description to share with participants who are 
blind or partially sighted visual information that otherwise would have not be 
accessible to them; 

' While applying audio description you must make sure that you speak during 
moments of silence in order not to prevent the participant from following the plot 
of the film. Select some seats based on the preference of the participant but keep 
in mind to leave some empty seats around you in order not to disturb others while 
you speak.  

The audio description technique refers to reading/providing additional information, such 
as: 

' credits at the beginning and end of the film; 

' any captions that appear during the film; 

' the overall atmosphere of a scene, emotions and feelings not expressed in words; 

' the general setting of the scenes and important actions that are not understood by 
following the narration or the conversation; 
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' introducing the persons appearing in the film, during the first scenes as to enable 
the participants to associate the voice with the character; 

' Clarifying the noises that are not easily distinguishable; 

' Presenting costumes and furniture; 

' Describing non-verbal actions that are happening over music scenes. 

During a PowerPoint Presentation 

Design your PowerPoint presentation keeping in mind some basic guidelines on clear print 
which make text more legible for persons with low vision. Pay attention to good contrast, 
large font size, a simple font style etc. The Web Content Accessibility Guidelines (WCAG) 
2.0 offer important information regarding text and colours that should be used. Also, on-
line, you can find different tools that help you find 
the right colours so that they fit in the standard. 
One example is the ColorSafe website 
(http://colorsafe.co/), which based on the 
background you want to use will suggest you 
different combinations of colours that offer the 
necessary contrast. 

You can find a set of guidelines on how to produce clear print at the website of the 
European Blind Union at www.euroblind.org (working areas/low vision). Also, in the section 
dedicated to websites accessibility you can find more information on the topic. 

If possible, prior to the presentation, print the slides of the presentation (using settings 
which print one slide per page) and distribute the to participants with low vision. 

If you have participants who are blind or have severe vision loss, make sure that you read 
whatever is written on the slide.  

In terms of setting-up the room, it is advisable that you allow the participants with visual 
impairments to select the seat of their preference. Also, you should arrange for someone to 
sit next to them to read or describe any visual information presented on the slides such as 
graphics, images and charts. 

Prior to the presentation you should also ask participants with visual impairments if they 
wish to receive the presentation in an electronic format. 
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9. Logistics and other practicalities 

Going abroad with a mixed-ability group 

When going abroad, it is important that the various partner groups are able to survive 
independently on their own. There should be enough volunteers and staff to support the 
persons with disability without relying too much on facilities in the host country. Generally, 
in a mixed-ability group, there are more people without disability than with. It is advisable 
to start small and then gradually increase the number of participants with a disability. 

When going on a longer residential trip or on a youth exchange abroad, the necessary 
equipment and the medical facilities (e.g. first aid, medication etc.) should be available.  

Here are some other important tips that will ensure a proper inclusion of the participants 
with visual impairments 

Accommodation 

' Orient the person with visual impairment to the accommodation venue by walking 
with them rather than giving only verbal directions; 

' Describe the layout of each room by starting from a central point (usually with 
your back to the door through which you entered). At a hotel reception area, 
make sure you provide information about the location of the reception desk, the 
elevator, the staircase or a sitting area which can serve as a meeting point; 

' Make sure that the buttons in the elevator have Braille signing or are easily 
identified by a person with visual impairments (i.e. show them how to locate the 
appropriate button for the floor they stay on, the breakfast floor or the meeting 
room); 

' When giving information about sleeping quarters also give information about 
where to find the heating switches, bathroom towels, toiletries, how to open or 
close a window, adjust the water temperature, where to find extra blankets etc.; 

' Keep pathways and corridors clear of obstacles; 

' Inform persons of any changes to their environment; 

' If you are to share a room with a person with visual impairments, try to remember 
not to move things around as this may cause confusion; 

' Leave doors fully closed or fully open to avoid the possibility of your roommate 
running into them; 

' Close all cupboards and drawers; 

' Remove any hazardous items, such as objects with cutting and sharp edges or 
head-height obstacles as these cannot be located by a cane. 

  



 

 41 

During mealtime 

' If possible, circulate the food menu ahead of time to persons with visual 
impairments in their preferred format (i.e. electronic, Braille, large print). 

' While at a restaurant, read out the menu. Start by reading the main headings such 
as appetizers, salads, sandwiches, burgers, pasta etc. Ask the person what section 
he/she wishes for you to elaborate further. 

' If at a buffet style, ask the person if he/she wishes to come along with you to get 
food or if they wish to be served while they stay at the table. At any case, first 
start by giving an overall description of what is included in the buffet (i.e. four 
salads, two pasta dishes, chicken, beef etc.). If they wish to come along to the 
buffet ask them to hold their own dish while they walk alongside you at the buffet. 
Name every food item displayed at the buffet. If you are to serve a person, try to 
be as descriptive as possible by providing as much information as you can of what 
is included in the buffet. 

' Describe the location of food on the person’s plate as corresponding to the 
numbers on a clock face. For example, tell the person that their burger is at 6 
o’clock and their potatoes from 9 – 12 o’clock while the salad is from 1 – 4 o’clock 
etc. 

' Use this method to also describe the location of other items on the table or food 
tray; for example, if the dinner plate is directly in front of the person, you can say 
that the soda can is above the plate at 1 o’clock, and that the glass is at 2 o’clock. 

' Give verbal information about the location of their food and utensils; 

' Use a brightly coloured cup with handles; 

' Ask before offering a refill;  

' Encourage persons with visual impairments to hold their own cup; 

' Put the plate on a tray with raised edges so persons with visual impairments can 
push the food around on the plate, without spilling it on the table;  

' Provide finger foods; 

' Encourage persons with visual impairments to drink and eat neatly, in order to 
promote social acceptance. 

Transportation 

If participants who are blind or partially sighted should reach the venue using public 
transportation, ensure that you provide all needed information:  

' Number of bus/metro/tram, the direction and the name of the stop where to get 
off; 

' Precise instructions on how to reach the venue after getting off the transportation 
vehicle. Make sure to include any possible hazard along the route (such as a 
crossing without audio signal etc.);  
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Also: 

' Offer the possibility to meet the participant at the station; 

' Ensure that the venue is easily recognized from the outside with clear markings 
and signage on the building (street number, name on the bell in large legible print) 
etc.; 

' The entrance is easy to locate and identify; 

Working Rooms 

In your facilities, you should consider the needs of young people with visual disabilities in 
order to create a friendly, safe and accessible environment. 

Barker, Berwick and Wilson (1995) introduced three fundamental terms relating to the 
room layout design that responds to the needs of persons with visual impairments: 

' A logical environment: this is the environment in which people expect the 
emergence of specific architectural elements (e.g. stairs near the lifts, toilets for 
men and women located close to each other etc.). In practice, the logical 
environment helps everyone, not only people with visual impairments; 

' Visibility: an environment in which some important elements are characterized by 
greater contrast from the background, such as doors, contrasting wall or railing, 
painted in a different colour from the stairs. They are in support of both persons 
with visual impairments and of persons without; 

' Lighting: Good lighting helps with easily observing fast signs and architectural 
elements. 

Also, specifically for persons with impaired vision, two concepts were introduced 
(Tsvetkova-Arsova, Radulov, 2012): "obstacle" and "danger". 

' Obstacles include: buckets and bins placed on sidewalks; street lamps and 
benches; cars parked on the sidewalks; ground advertising; street poles; road 
signs and more. 

' Dangers include: highly protruding shop windows; wall payphones (no ground 
stand); hanging ladders and hanging escalators etc. Unlike obstacles, running into 
dangerous items can result in a severe injury.  
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Here are some examples of dangerous obstacles in urban environment:  

 

Taking these into account, here are some tips for arranging the working rooms in a youth 
activity that includes persons with visual impairments. 

' Ensure that the meeting room is easily identified from the outside with clear 
markings and signage on the door. Name of room, or room number is displayed in 
large legible print; 

' Allow the person with visual impairments to select where they want to sit; Blind 
participants may choose to sit at the very front in order to listen better. They may 
also wish to sit near an electricity socket in case they have an electronic device 
with them for notes. At any case, describe the layout of the room by starting with 
your back to the door through which you entered. Provide also information on 
where the nearest bathroom is or other essential information; 

' Keep aisles clear of obstacles, such as bags on the floor, wires, etc.; 

' Inform persons if you are to make any changes to the room during the sessions; 

' Persons with low vision may choose to sit with their back to the window, or to the 
centre, left or far right of the room, based on their residual vision;  

' Ask participants with low vision about the lighting in the room. Some persons might 
ask to dim the lights, to close the curtains or require extra light near them. Lighting 
is an essential factor for persons who are partially sighted and require extra 
attention. 

In close collaboration with a professional in the field of visual disabilities, you can carry out 
an environmental audit for both the indoor and outdoor environment of where the 
activities will take place in order to ensure that blind and partially sighted participants will 
have unhindered access to the environment, ensuring this way their autonomy and 
independence. 

Here are some of the things to consider while carrying out an environmental audit of 
an indoor facility: 

' Are signs hanged at an appropriate level? Are signs written in a large font size 
and simple font style on a good contrast background? 
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' Is there good lighting in the hallways and the rooms or additional lighting sources 
are needed? 

' Are the leading edges of the first and last steps on a staircase marked with a 
yellow or orange tape? 

' Is there Braille labelling on the buttons in the elevator? Are there Braille labels 
with room numbers, signalling toilets etc.? 

' Are hallways clear from obstacles and other hazards? 

Here are some of the things to consider while carrying out an environmental audit of 
an outdoor facility: 

' Is your facility easily identified from the outside? Are there clear markings and 
signage on the building? Is the entrance easy to locate? Is the bell easy to locate? 
Is all information displayed in large font size and in simple font style with good 
colour contrast? 

' Are the leading edges of all steps clearly marked in contrasting colour either by 
paint or tape? 

' Are signs well-positioned, easy to read and ideally with tactile or Braille elements? 

' Do you have a tactile surface to warn people of hazards, such as revolving doors 
or steps? 

' Is there railing alongside the steps? 

' Are pathways clear of obstacles and other hazards (i.e. tree branches trash cans, 
signs hanging at head level that are not identifiable by a cane)? 

' Is there a pedestrian cross near your facility? Is it a safe one? Does it have some 
good design features such as tactile paving at the crossing and visual, audible and 
tactile signals informing when it is safe to cross? 

Visiting different venues 

The most common difficulties encountered by persons with visual impairments when visiting 
museums and galleries are: 

' lack of exhibited items that are available for fondling and touching; 

' lack of information in Braille or large print; 

' lack of other tactile materials; 

' lack of audio explanations/ verbal instructions and explanations; 

' lack of knowledge and experience on issues related to persons with visual 
impairments; 

' lack of organized educational programs; 

' lack of adaptation to the environment, necessary for people with impaired vision 
(e.g. tactile and visual cues); 

' lack of adequate lighting; 

' lack of contrast in colour, reducing glare etc.; 
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' lack of staff trained to assist persons with visual impairments. 

The most common needs of museums and galleries in terms of providing access for people 
with impaired vision: 

' training on matters related to disability; 

' tactile materials (tactile maps, charts etc.); 

' copies (replicas) of museum exhibits which can be touched/felt; 

' audio/verbal explanations; 

' training in museum education (offering educational programs of the museum itself 
and organized educational programs); 

' information about adaptations to the environment necessary for people with 
impaired vision (e.g. tactile and visual cues, proper lighting, contrast colour, 
reducing glare etc.). 
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10. Electronic content 

Nowadays, text-to-speech software has become ever more advanced and can be used 
for a large variety of purposes. On the other hand, we cannot rely only on the special 
programmes to make content accessible and there are some relatively simple guidelines 
that, if followed, will make content provided in  electronic format easily accessible. 

The WAI (Web Accessibility Initiative) suggests the following "Quick Tips" (W3C, 2001), 
which should cover the main issues needed to ensure a Web page is accessible: 

' Images and animations — use the "ALT" attribute to describe the function of each 
visual; 

' Image maps — use client-side image maps and text for hotspots; 

' Multimedia — provide captioning and transcripts of audio and descriptions of 
video; 

' Hypertext links — use text that makes sense when read out of context (e.g. avoid 
"click here"); 

' Page organisation — use beadings, lists and a consistent structure;  

' Use CSS for layout and style where possible; 

' Graphs and charts — summarise or use the "longdesc" attribute; 

' Scripts, applets and plug-ins — provide alternative content in case active features 
are inaccessible or unsupported; 

' Frames — use <noframes> and meaningful titles; 

' Tables — make line-by-line reading sensible. Summarise; 

' Check your work, validate—use tools, checklists and guidelines at: 
http://www.w3.org/WAI/Resources  

Other suggestions for web accessibility are: 

' Have guides on the home page informing people about the site's contents; 

' Use less cluttered pages, maybe even a liner content (no columns or parallel 
frames); 

' Use fewer graphics and advertising; 

' Links should be clearer and not so many; 

' Print size and colours should be easily changeable; 

' Have a greater standardisation; 

' Search fields should be clearly marked and precise; 

' If possible, allow for voice recognition system users (Pilling, Barrett, & Floyd, 2004, 
pp. 34-36).  
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Formatting text 

Here are some tips into formatting text, so that it will be easily accessible for a person who 
uses text-to-speech software to read it. 

' Use tabs and hanging indents. Do not use space (spacebar) to move text to the 
right; 

' Insert “page break” at the proper locations rather than using the “enter” key 
repeatedly to move to the next page; 

' Use page numbering option, rather than simply typing in page numbers; 

' Use “Styles” to generate passages of text, such as bold, italics, or underlining, but 
remember that text for large print readers should already be in boldface type to 
improve contrast; 

' Don't use the enter key to end each line, as you would when using a typewriter. 
Rather, only use the enter key when a new paragraph should begin or when blank 
lines are needed; 

' Don't use columns in the document. 

Keep in mind that you or an editor may need to reformat certain areas of documents, such 
as tables or spreadsheets, to assure that blind people who use screen readers can 
understand the text and the concepts that the visual presentation is meant to convey. 
When information like this has been reformatted to make it more accessible to blind 
readers, remember to update it when revising the document. 

More guidelines for documents’ accessibility are available on the European Blind Union’s 
website at: http://www.euroblind.org/working-areas/low-vision/. 
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11. Support for parents of youngsters 
with visual impairments 

One aspect that is usually ignored when working with young people with visual 
impairments is the parents. While they can be of great support, they can also sometimes 
prevent the full participation of their child for various reasons. 

A child with visual disabilities causes, especially to parents, but also to other family 
members, a certain amount of psychological, financial and social distress that varies 
according to the socioeconomic status, aspirations and personality of each. 

Kübler-Ross has described the stages of grief, which also apply in the case of children with 
visual impairments: 

' The stage of shock and denial. Parents are questioning the diagnosis, asking for 
extra consultation and specialist’s opinion and becoming more frustrated when 
finally confirmed. 

' The stage of anger. Parents and child begin to realise what is happening and feel 
anger, they feel that there has been done an injustice to them or they feel unable 
to change the facts and start wondering which member of the wider family has a 
similar problem to theirs, possibly disrupting family relationships. They also fear the 
reactions of relatives, friends and partners towards the child with visual 
impairments, resulting in their isolation and loss of their social contacts and the 
development potential, reducing their quality of life. 

' The stage of depression. The child shows symptoms of depressive disorder 
(crying, withdrawal, insomnia, anorexia, separation anxiety, bedwetting, 
nightmares). Parents feel that their dreams, hopes and expectations they had for 
their child are crumbling. 

' The stage of acceptance. In most, though not in all cases, child and family finally 
accept reality and adapt to new living conditions. The child, the teenager, and 
generally people with visual impairments, mourn not only over the reduction or loss 
of function of a single body member, but also for a number of changes 

Family Counselling 

Youth workers can, to some extent, assist parents to gain knowledge, learn to become 
teachers and counsellors to their children at home and partner with specialists. 

Parents should know and understand that: 

' blind children process and explore the world that surrounds them by touching and 
for this reason they must be provided with extensive and specific material (objects, 
object models, embossed images, drawings, diagrams); 
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' children with visual impairments need constant encouragement and systematic 
provision of additional stimuli to be encouraged to explore and get to know with 
their other senses, various objects and situations of their surroundings, to feel the 
joy of research and discovery and gradually lead to act by themselves; 

' children with visual impairment should receive systematic therapy and exercise the 
other senses to compensate, to the extent possible, their poor eyesight; 

' peer groups (e.g. playgroups, classmates etc.,) constitute a vital space for each 
child and contribute essentially to socialization; 

What are the main benefits when cooperating with parents of children with visual 
impairments? 

' greater understanding of children's and parents’ needs; 

' information collection which helps to better adapt the program to the specific 
needs of the person with visual impairments; 

' access to a wide range of social amplifiers, provided by the parents; 

' support from the parents, who can act as consultants and co-designers of activities; 

' strengthening and improving the participants’ skills acquired from the training and 
turning them into permanent habits. 

How to get the parents’ support and involvement?  

' Arrange meetings with parents. Explain the project, the funding, the activities, the 
partner organisation, how their child’s needs will be met; 

' Involve them in the preparation stage; 

' Share successful stories of participants from previous projects. 
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Chapter 3 

Inclusive Youth Mobilities 
Inclusive   Youth   Mobilities 
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1. International mobilities 

Only few international projects include young people with disability. Providing all with this 
chance is a big step forward for your organisation. An international exchange or 
volunteering service, in a mixed-ability group, can be a life-changing experience for all 
participants. For persons with visual impairments this could bring an immense sense of 
achievement. On the other hand, the young people of typical development have a chance 
to get to know the visual impairments better, but also the person behind the disability. It is 
surely a big learning experience about life with a disability, which goes further than the 
usual activity in the youth organization. 

Being part of an international group is a real life exercise in terms of social skills: the young 
people learn to find their place in the group, deal with others, find solutions for 
communication across cultures etc. They can find out how to react when confronted with 
difference (food, climate, language etc.), within a safe environment. They can share these 
new experiences back home with their friends and community. This can give them a higher 
status and respect in the community, since they do the things like everyone else: youth 
projects and travelling. Travelling abroad in a group (e.g. youth exchange) or in a project 
(e.g. voluntary service) opens a new world for persons with visual impairments, as it gives 
them the chance to: 

' get to know new people and make new friends; 

' try new activities and break away from the routine; 

' experience different places and cultures; 

' develop new skills - painting, sports, hobbies, likes and dislikes etc.; 

' increase their hands-on knowledge of a different part of the world, such as using a 
subway, flying etc. 

Going through an international experience, inevitably pushes personal boundaries. When 
young people (with or without a disability) discover new cultures and places, they are also 
discovering more about themselves. They need to find responses to these new situations 
and learn to handle them. They acquire new abilities and the successful project abroad 
increases their self-esteem. 

Networking with disability organisations abroad or membership in umbrella organisations 
could increase your reach on your target groups. International projects can also have their 
effect on the local community. The European Union finds it important to provide the 
opportunities for young people with a disability as your provide to anybody else. A mixed-
ability project could be used to increase the visibility of disability in society. 

In most European funded project, you can receive support for providing full inclusion 
opportunities for a person with visual impairments, through different mechanisms, such as: 



 

 53 

' Exceptional costs: in case you have extra costs because you are working with 
participants with disabilities, you can claim these expenses in your application form 
e.g. extra costs for accessible transport, medical aid, personal assistant etc.; 

' Erasmus+ gives the opportunity to apply for an Advanced Planning Visit to prepare 
the inclusion project with your partner organisations, to have a look at the facilities 
in the host country and to identify risks or problems and find possible solutions to 
them;  

' Youth initiatives organised by disadvantaged young people can receive extra 
funding to have a youth worker coaching them when needed; 

' The regular duration of a European Voluntary Service project is between 2 and 
12 months. However, for inclusion projects it can be for periods of 2 weeks up to a 
maximum of 12 months, if there are valid reasons for it; 

' There is the possibility of making an Advanced Planning Visit, together with the 
volunteer with visual impairment, to get acquainted with the EVS hosting 
organisation and project.  
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2. Sporting mobilities 

Getting involved in sports helps persons with visual impairments increase their sense of 
inclusion and well-being both by changing what people with disabilities think and feel 
about themselves and by changing what communities think and feel about people with 
disabilities. In such contexts, the attention is focused on the abilities of the persons with 
visual impairments rather than on their disability. Through sports, people without disabilities 
have the chance to encounter people with disabilities in a positive context, something that 
may happen for the first time, and discover this way, that the persons with disabilities can 
accomplish things they had previously thought impossible. 

Getting involved in sport activities can help persons with visual impairments acknowledge 
their own potential and initiate changes in society which will enable them to fully 
accomplish their capacity. 

Participation of blind persons alongside sighted persons in mobility activities and sports is 
necessary beginning from childhood, since children easily accept people with special traits and 
adapt quickly to diverse groups. 

Training should, at least initially, be done by people who can see, so that the exercise is safe, while 
the rhythm of performance can be more easily understood and implemented. 

Even if sport may seem as an inaccessible activity for persons with visual impairments, there are a 
lot of sports which are either adapted or specially created for this target group. 

Goalball 

Is a team sport, particularly designed for blind 
participants or participants with low vision. Goalball is 
played in an indoor volleyball court. All markings, apart 
from those of the terminal lines, are embossed to allow 
the tactile orientation of players. Each team consists of 
three players and three substitutes while everyone wears 
a mask. The ball used in Goalball is a rubber one with 
bells inside, which help to guide the players. For this 
reason, as long as the game is in progress, absolute 
silence is needed in order for the players to be focused 
and to react immediately to the ball. Each game has 2 
halves, each one with 10-minute duration and a five-
minute interval. The aim of the game is each team to roll the ball by hand to the opposite 
side and score a goal, while the opposing players try to block the ball with any part of 
their body. 
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Showdown  

Showdown is a fast-growing sport trend which at first 
targeted persons with visual impairments, but is now 
practiced by people without visual impairments as well. 
Sometimes it is wrongly referred to as ‘table tennis for blind’ 
which is not a correct term. It is played by two players. The 

pads are 30cm long. There are no markings on the table. The aim of the game is to score 
in the goal pocket at the opponent’s end of the table. 

Football 

There are two adapted forms of Football - Blind Football and Partially-Sighted Football. 
Each of them is played with teams of 5 players. Blind Football is played with an audible 
ball, partially sighted football - with a futsal ball (size 4 football). 

Swimming 

Learning to swim for people with disabilities is divided into two main parts: 

' familiarity with the water; 

' moving the body in the water. 

In order for the swimmer to calculate the distance to the turn, sighted assistants are placed 
to the limits of the pool and by using a rod, with compact and thick end, touch them lightly 
when they are located near the pool limit. The group of persons with visual impairments 
should always be accompanied by some volunteers or friends with normal vision who can 
be referees or who can also play, but who will make sure that the games are played in 
the safest conditions possible. For water polo, you will need to use a special ball with 
acoustic signals. 

Tennis 

Court sizes are adapted and boundaries are raised so that a person with visual 
impairments can feel with his/her feet the dimensions of the court. 

Backgammon  

It is a game for two players, played on a board consisting 
of twenty-four narrow triangles called points. The triangles 
alternate in colour and are grouped into four quadrants of 
six triangles each. The objective of the game is move all 
your checkers into your own home board and then bear 
them off. For adapting this game so it can be enjoyed by someone who has vision 
problems all you need is a special type of a setup case which contains borders between 
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each row so the player can have a clear picture of where his/her checkers are situated. 
Also a neutral player is needed so he/she can announce the numbers of the rolled dice.  

Chess 

Blind people use a special Chess table in order to play 
without seeing the figures. In case a special chess table is 
not available or is too expensive you can also build one, 
just make sure to properly familiarize the players with the 
chess table before starting to play. For people who are 
partially sighted a normal chess board can be used, a volunteer can assist the game to 
call out the movements made by each player. 

Philip Boudalakis participates in all leagues, along with sighted players, having to his credit 
numerous successes. He indicates that “In chess, one must read a lot. No matter how 
talented you are, this is not enough. Most chess books have a CD edition as well, so by 
using an appropriate computer text to voice converter, the blind can "read" too. One also 
has a teacher to indicate his/her mistakes. In 2001, I happened to play against Kasparov 
in Rio Patras, in a tournament. He had never played officially against a blind so I was 
asked to play with him.” 

Cycling 

By cycling, a blind can be socialized, he can exercise and 
explore in a completely new way, a healthy and popular mode 
of transport that allows the rider to be in touch with nature. By 
using a tandem–bike, an activity that would normally be 
prohibited, becomes accessible. Cycl ing is  div ided in :  

' Road cycling (endurance and timekeeping sport); 

' Track Cycling (Individual Chase 1.000m, 3.000m and 
4.000m., Team sprint and Sprint). 

Riders must wear a protective helmet, which has a specific colour depending on the 
disability category. Athletes’ bicycles are adapted when necessary, to their needs. Athletes 
with vision impairment and blind athletes compete with tandem-bicycles. They sit in the 
back of the bike which is driven by an athlete with normal eyesight. 

Judo 

The basic principle of Judo is respecting your opponent. The fight is 
carried out on a layer 10m X 10m, called tatami, in a "risk-region” 
one meter and outer buffer area 3-4 meters long. One of the 
differences between sighted Judo and Judo for the blind is that 
athletes are allowed physical contact before starting the fight. 
Each match lasts five minutes and is managed by a basic referee and two judges. 
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Other sports 

Other sports which can be adapted so that persons with visual impairments can play them 
are: 

' Wrestling; 

' Bowling (assistants needed to guide); 

' Dancing, particularly contributing to socialization, entertainment and satisfaction, 
deriving from the sensation of movement and rhythm. 
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3. Cultural mobilities 

This section provides some useful tips on how youth workers can adapt various cultural 
activities during youth projects such as visits to museums, galleries, archaeological sites etc. 

You can include persons with visual impairments in your regular activities, such as: 

' Cultural events (e.g. theatre plays, concerts, exhibitions); 

' Celebration of national and religious holidays; 

' Organization of readings and celebrations; 

' Trips and excursions to nearby natural sightseeing places, ecological trails, parks, 
picnics etc. 

Verbal Description 

Verbal description is the most widely used method in order to effectively transmit to the 
blind and partially sighted person the information that he/she is unable to access due to 
the presence of the impairment.  

Verbal description can be used to convey information regarding: 

' The exterior of a building where the event is taking place. (information can include 
the shape of the building, how many floors it has, a description of the balconies, 
the windows, the roof, any decorations on the façade of the building etc.); 

' The interior of the building, layout of the building (information can include a 
description of the foyer, staircases, decorations, ceiling, width, height etc.); 

' The layout of the room where the event takes place (include information such as 
the number and location of the artefacts, the way they are displayed etc.); 

' The content of paintings, frescos, mosaics and everything displayed. 

Start by giving the location of the artefact in relation to your position and the position of 
the visitors with visual impairments. Then give an overall general description of the artefact. 
Include information such as the name of the artist, the theme of the painting or fresco, the 
mosaic etc.). Read aloud the context of the sign displayed in front of the artefact. Do not 
hesitate to give information about the colours used, even if the visitors are persons with 
total sight loss, as a great number of them used to have some type of vision in the past or 
have an understanding of colours. 

You can use terms such as: on the top right corner, right in the middle, moving to the left, to 
describe what is portrayed in the painting/ fresco. 
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Use the method of the clock to refer to the location of the items in the painting. The 
method of the clock is a very useful and effective method of orientation, well known to 
most persons with visual impairments.  

3D Objects and Sculptures  

When and if possible, allow blind and partially sighted persons to touch sculptures or other 
3D artefacts. Lots of museums, upon prior agreements, will allow participants to touch 3D 
artefacts while wearing thin plastic or cotton gloves. If this is the case, first use verbal 
description, as it was instructed above, to provide the visitor with all necessary information. 

Guide the visitor’s hands to start by touching the 3D artefacts from the very top. Give a 
description of what the visitor is touching at each given moment. Give instructions to the 
visitor to move the hands downwards allowing the full exploration of the artefact. 

If touching is not allowed, give a detailed description of the 3D artefact, again start from 
the top and move downwards.  

Souvenir shops often sell good quality replicas of famous sculptures or buildings, at a low 
cost, which allows a blind or partially sighted person to depict information that is not easily 
understood while using verbal description.  

 

In many countries, Schools for the Blind or Organizations of the visually impaired have 
their own “touch museums” where participants can freely touch replicas of many 
archaeological artefacts. 

In major cities, there are 3D models portraying the layout of the 
city centre or the interior of a very famous building. In that case, 
place the hands of the visitor who has visual impairments on the 
model, pointing out the location where you are standing. Guide 
the hands to the various attractions starting from the one closer 
to you. Encourage the visitor to use both hands when exploring. 
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Here are some useful links related to the topic:  

www.artbeyondsight.org - Resource Guide to Art, Creativity, and 
Visual Impairment. 

http://www.bagmivi.eu/ - website where information about the 
KA2 Erasmus+ project “Bridging the Gap Between Museums and 
Individuals with Visual Impairments” can be found. 
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4. Mobilities on youth employment 

Employment is one of the sensitive topics for persons with disabilities. Statistics show that 
this social category has 2 to 10 times less chances to get a job compared with persons not 
facing disabilities. For this reason, initiatives addressing the employability of young people 
present a great interest to persons with visual impairments. 

The main goal of social inclusion of persons with visual impairments is to achieve real 
integration which occurs when the skills of the one with disability can be compared with 
those of people with typical development. In such cases society is more open to 
cooperation, becomes more flexible, receptive and capable of understanding the unique 
needs of the blind. 

Studies in special literature have shown that people with total blindness face more 
difficulties, prejudices and mistrust in their professional development. Persons with low 
vision also have inclusion difficulties, but their problems are different and are mainly 
related to inconvenience of detecting different objects, lack of adequate approach in 
relation to them or the difficulties they may encounter when operating in a specific 
environment etc. There is a difference between blind and visually impaired with respect to 
employment levels. For the blind the levels are lower because "blindness" is sometimes 
visible to the employer. However, when the employer believes that they need to hire a 
person with impaired vision, they value the strong personal motivation, contribution to 
teamwork and ethics. 

Persons with visual impairments should develop the competencies that ensure success in a 
new job: 

' High degree of independence; 

' Very well developed social skills; 

' Very good mobility skills; 

' Ability to independently exercise their official duties. 

Another important factor for the success of young persons with visual impairments is the 
appropriate orientation and preparation when it comes to a profession. They should be 
aware of the characteristics and requirements of different professions, prepare for a job 
interview beforehand, and acquire knowledge on how to write a cover letter and how to 
arrange a portfolio. They should learn how to work with the labour office, share 
experiences with other peers and also collect information about potential employers. They 
should also be aware on how to adapt to the professional environment of an office, so 
that they become fully operational. It is also good for persons with visual impairments to 
have a responsible mentor to whom they can turn to for support and guidance. 
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For a blind person to prove his capacity to an employer, he need to know the doubts, 
concerns and reasons why the employer does not trust them or their skills. Here are some 
of the reasons an employer might invoke: 

' It is often believed that a person with visual impairments is always dependent on 
others, helpless, unable to work or move around, needs constant favouritism or 
guardianship. On the other hand, it is widely regarded that the blind are good 
musicians or fortune-tellers. These beliefs are due primarily to accumulated legends 
and myths about the blind. Today, although society has made a big step forward, 
people still have the tendency to generalize. Therefore, during the selection of 
candidates for each particular activity, employers tend rather to look at the 
problems of the blind than at their skills and competences; 

' Fear with regard to legislative aspects. Many employers fear that the law may 
offer special protection for the person with disabilities, making it impossible to fire 
them if they do not do their job well; 

' Additional financial costs that employers would undergo to ensure the safety of 
the workplace or the purchase of special equipment. For example, a table lamp, 
which is mounted on the work place of a person with visual impairments, would 
help him/her operate more efficiently, and a voice recorder would improve the 
work of the blind at a helpdesk. In such cases, the employer must be informed that 
special equipment can be purchased from specialized agencies and organizations 
of and for the blind; 

' Technical difficulties arising from the fact that in the labour discipline, no 
compromises should be made. A visual impairment cannot be an excuse for coming 
late or not coming to work at all. It is of great importance for people with impaired 
vision to understand that in a competitive work environment ethics is compulsory to 
everyone. Another technical problem might be moving the person with visual 
impairments in the building, but that is a personal issue and depends primarily on 
the level of physical independence and mobility skills of each individual. 

To help with these, some of the competencies that are relevant for youngsters with visual 
impairments are: 

' Knowledge of their qualities and characteristics, of their strengths and weaknesses, 
and what are their real limitations - underestimating, ignoring or overestimating the 
limitations that the visual impairment imposes; realistic assessment of their 
behaviour and the consequences of their actions; 

' Awareness on the opportunities to participate in society, before and after the 
acquisition of certain professional qualifications; 

' The ability to ask questions and seek accurate information, which helps in adapting 
to the environment; 

' The ability to formulate and express feelings; 

' Trust when interacting with other people.  
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Chapter 4 

Toolkit for Youth Workers 
Toolkit for youth workers 
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1. About the toolkit 

As mentioned before, the  “Erasmus 4 VIP” project aimed to identify new ways in which 
youngsters with disabilities, especially with visual impairments, can get more involved in 
various social and educational activities.  

In order to achieve this objective, the project consortium, consisting of five partners from 
Romania, Greece, Bulgaria, Macedonia and Cyprus, analysed the real context of inclusion 
of youngsters with visual impairments in non-formal activities. Following this research, the 
partners formulated a series of recommendations that need to be addressed to increase 
the participation of youngsters with visual impairments into regular social and educational 
activities of NGOs and other institutions working in the field of youth development. 

Using these recommendations as starting point, we have also designed a training curricula 
that youth organizations can use to train their staff or other youth workers so that they are 
better prepared to involve youngsters with visual impairments in non-formal education 
activities and international mobilities. This curricula is presented in the following sections of 
this chapter. 

As you will see, the training was designed in a sequential modular format, which allows it 
to be delivered in several days, not necessarily one after the other. The modules approach 
the following thematic: 

1. Introduction & Teambuilding  

It aims at developing the necessary group dynamics for implementing the training and 
includes introduction sessions, Ice-breakers, Group building activities, Expressing 
expectations, fears, contributions, a presentation of Erasmus+, defining common rules; 

2. Opening up to working with persons with visual impairments; 

It aims at ensuring that participants will have a positive attitude towards working with 
persons with visual impairments and will be confident to do this. It includes activities related 
to: Discovering the terminology used for defining aspects related to visual impairments,  
Guided visualisations, methods for reflection and changing attitudes related to disability 
like: “The story of Helen Keller”, “The cards we’re dealt”, “4 quadrants activity”, etc. 

3. Engaging participants to take social action for a more inclusive world 

It aims at ensuring that participants are open to adapt their regular activities so that they 
are accessible to persons with visual impairments. It includes activities that help participants 
define their potential contribution to creating a more inclusive world and make them more 
committed to this. 
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4. Creating an accessible space for people with visual impairments 

It aims at raising awareness on the needs of people with disabilities in terms of accessibility 
and of working environment and developing the skills and acquiring the knowledge 
needed for being an assisting person for a person with visual impairments. It includes 
activities connected to: thinking outside the box (“World as we know it”), Guiding 
techniques, Verbal and written communication addressing people with visual impairments, 
other aspects concerning accessibility (of venues and activities, assistive technologies, etc.) 

5. Getting involved 

It aims at further developing the skills and acquiring the knowledge needed for adapting 
the working materials, working methods and ways of delivering information so that they 
will ensure full participation of persons with visual impairments. Participants have the 
chance to test end experience their newly gained competencies by preparing an 
intercultural presentation that is accessible for the persons with visual impairments, which 
can be later presented to the local Blind’s association. Also, participants tested some of the 
methods from the compendium and offer feedback on them. Good practice examples from 
each country are presented and several transnational initiatives that could involve persons 
with visual impairments can be drafted. 

6. Close-up & evaluation 

It aims at assessing the learning outcomes of the training course. It includes: final reflections, 
presentation of the Youthpass form (if any), assessing  the learning outcomes using the 
learning diary, final evaluation and final meta-reflection.  

Tests sessions that were done with about 70 participants from several countries showed 
that the ones who take part in this training course: 

' Gain a more positive attitude towards working with persons with visual 
impairments and confident to do this; 

' Become more open to adapt their regular activities so that they are accessible to 
persons with visual impairments,  

' Become more aware of the needs of people with disabilities in terms of 
accessibility and of working environment; 

' Are able to act as assisting person for a person with visual impairments; 

' Become able to adapt their working materials, working methods and ways of 
delivering information so that they will ensure full participation of persons with 
visual impairments; 

' Become able to assess the effectiveness and quality of the support offered to 
people with disabilities, including staff’s attitude; 
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We invite you to further explore the methods that you can also use to train your staff or 
partners and create a more inclusive environment in your association. 
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2. Introduction 

Rationale 
The introductory session gives an overview of the programme and introduces the main 
elements that define it (objectives, participants, training assumptions, agenda etc.). It plants 
the spirit-seeds of the whole programme from the very beginning: fun, open way of 
learning how to create a more inclusive environment. This session introduces also one of 
the main learning tools: the learning diary. 

Objectives 

' Getting acquainted to the objectives and roadmap of the training; 

' Understanding the principles which will guide the work. 

Requirements 
Materials: 

' One copy of a learning diary for each participant; 

' Blindfolds for each participant; 

' One copy of the daily agenda for each participant. 

Time: 30 – 45 min., depending on the size of the group. 

Description 
The facilitator will start the training by introducing himself. He will afterwards allow the 
participants to say a few words about themselves. One idea for a name game is the 
following:  

Ask participants to introduce themselves by answering the following questions (it may be 
helpful to write them on a flipchart): 

' Name (or how they would like to be called); 

' Three words pointing to something essential about their life at that particular 
moment. For example, one might choose “Romania” (where he/she is from, or “youth 
work” (his/her current work);  

' A consistent quality that they bring to any group they belong to; 

The facilitator will then present the goal of the training: 

' Learning about how to improve our regular work so that it is more accessible to 
persons with visual impairments; 
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' Organising activities “with” persons with visual impairments and not “for” persons 
with visual impairments. 

The facilitator will emphasize the fact that the aim of the training is not to determine the 
participants to start doing activities which target exclusively the persons with visual 
impairments. The aim is to offer the participants the competencies they need to improve 
their regular work so that the activities they organise normally become more accessible to 
the persons with visual impairments; 

Then, the facilitator will introduce the proposed themes and agenda. 

The programme assumptions (starting points) will then be 
presented:  

' “Voluntary” – the programme relies on the fact 
that participants are there on a voluntary basis, 
because they are genuinely interested in learning 
about the topic; 

' “Using the skills” – the training is designed to be 
very practical and participants are honestly 
interested in using these skills in the future; 

' “Mutual learning” – we are here to learn from 
each other and each individual experience is 
important. The trainer is not the only source of information, but merely one person 
facilitating the exchange of knowledge and the development of skills and attitudes 
through different experiences; 

' “Other’s shoes” – we are willing and actively trying to put ourselves in the “other’s 
shoes” in order to learn more about the realities surrounding the lives of persons 
with disabilities; 

' “Leaving the comfort zone” – participants are ready and willing to leave their 
comfort zone while engaging in various experiences provided by the training; 

' “Fun” – the proposed experiences are meant to help us enjoy the learning process, 
so the participants are expected to be relaxed and to be themselves during the 
programme. 

The learning diary and the activities will be done blindfolded. Throughout the training 
participants will use the blindfolds received in order to better understand how a person 
with visual impairments feels while participating in such an activity. At the end of each 
activity, participants will have a few minutes to write down, in the learning diary, what 
they have learned from that specific activity, what they have discovered about the needs 
of a person with visual impairments participating in the activity and what aspects should 
be taken into consideration for future activities.    
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3. Introduction to guidance 

Rationale  
This session will help the participants deal with situations in which 
they are blindfolded, while in the same time introducing the 
basics about mobility and orientation for the persons with visual 
impairments. This is the first introduction on how to act when you 
have a colleague with visual impairments in your working group. 

Objectives 

' Get familiar with the basic notions on guiding a person with visual impairments; 

' Get familiar with the kind of support one can offer to a fellow participant with 
visual impairments. 

Requirements 
Time: 10 min. 

Description 
Explain to the participants that in some exercises, part of them will be blindfolded. In these 
cases, the others should provide one of the following types of support: 

' Reading the materials that they use; 

' Writing ideas on behalf of the one blindfolded; 

' Guiding the blindfolded person around the room;  

If reading and writing are familiar to most people, guiding is not, so you can offer some 
introductory guidelines about it, such as: 

' Ways to direct the person around the room (by using the elbow); 

' How to direct them to have sit on a chair; 

' How not to be overprotective of those persons. 

Also, you can address some of the common mistakes made during guiding by beginners 
(like grabbing the blind person by the hand, pushing them to a seat etc.) 
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4. Common ground 

Rationale 
This activity will help break the ice between participants, while giving them the first 
experience in being a blind person or in assisting one. 

Objectives 

' To “break the ice” in the group; 

' To experience guiding and support techniques with persons who are “blind”; 

' To open-up towards working with a person with visual impairments; 

Requirements 
Materials: 

' Pieces of paper; 

' Pens. 

Time: 15 min. 

Description 
The facilitator asks one quarter of the participants to put on their blindfolds. Then, the 
group will be divided in teams of 4-6 learners. The facilitator gives the group a specific 
time (around 5 minutes) to write a list of everything they all have in common. Tell them to 
avoid the obvious aspects (e.g. "we are all taking this course", “we are all women/men”). 
When time is up, the facilitator asks each group how many items they have listed. For fun, 
ask them to announce some of the most interesting ones. 

Discussion topics: 

' How was it to be blindfolded? 

' How was it to work with people that could not see? What kind of support did you 
offer? 

' Was the support enough for the people with blindfolds? 

' What could you learn from this? 

If during the activity the facilitator observes that the guiding techniques are not 
appropriate (e.g. one is not offering the elbow but pulling the blindfolded person around 
or pushing him), he will stop the exercise for a second and explain again the guiding rules.   
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5. Team building activities 

Rationale 
This activity will help create group cohesion, while continuing to offer experiences of being 
a blind person or of assisting one. 

Objectives 

' To stimulate a good group dynamics; 

' To further experience guiding and support techniques with persons who are 
“blind”; 

' To open-up towards working with persons with visual impairments. 

Requirements 
Materials: 

' 1 pen and 1 piece of paper for each participant; 

' 1 marker, 

Time: 30 min. 

Description 
Personal interview 

Half of the participants will be asked to put on their blindfold. Grouped in pairs 
(preferably of two persons that have not been introduced to one another), participants will 
have to interview their teammate. Questions (which will also be written on the flipchart) 
can be: What is your hobby? What is your name and its origin? What is your motivation to 
work with youth or with persons with visual impairments?. After the interview, each 
participant will present his/her colleague, so that people can get some basic information 
about each other. 

Pulse 

Participants will be divided into 2 equal groups. The groups will be facing each other, 
holding hands with their teammates on their left and right, but hiding this from their 
“opponents” (keeping their hands in the back). The first persons in each row will hold hands 
with the facilitator, which, with a squeeze of his hands, will send a pulse. This must be 
passed without speaking and in maximum secrecy, also by squeezing the hand of the other 
teammates, until it reaches the last person.  
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When the last person gets the “pulse” he/she must grab a marker (or any other object), that 
is placed at an equal distance between the representatives of the two groups. The first 
one to get it wins a point for his/her team. After each round, the last person moves in the 
beginning of the row, next to the facilitator. 

Making it accessible 
Instead of grabbing the marker, when receiving the “pulse” the last person can just raise 
his/her arm, to show this. 
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6. Expectations, fears, contributions – 
garden of expectations 

Rationale 
This activity will allow the participants to express their 
expectations regarding the training, their fears about what 
could prevent them from fully participating and their potential 
contributions to the overall programme. This will help the 
trainer better adapt the learning programme to the needs of 
the learners. 

Objectives 

' To identify the needs of the group in terms of learning. 

Requirements 
Materials: 

' Post-its in 3 colours. Each participant should receive one post-it of each colour 

Time: 20 – 30 min. 

Description 
An imaginary garden will be presented on one flipchart, a pile of stones on another and a 
bucket of water on the third. Three post-its of three different colours will be offered to the 
participants, each of them representing: the seeds for the garden (expectations in relation 
to the training course), rocks keeping the seeds from growing (fears regarding the 
following days) and water drops helping the seeds to grow (personal contributions to the 
achievement of goals). Participants will be asked to present their expectations, fears and 
contributions on the post-its and stick them on the corresponding flipchart. At the end of 
the activity these will be read out loud and the trainer will address each of the items 
mentioned.  

Making it accessible 
Instead of post-its of different colours, you can use paper of different shapes. Also, you can 
make the drawings on the flipchart tactile by gluing on them leaves, pebbles, or any other 
materials that can represent the different areas of the garden. 

For writing you can ask some of the participants to assist their peers with visual 
impairments or you can offer them to verbally present their expectations, fears and 
contributions. 
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7. Erasmus+ presentation 

Rationale 
This exercise aims at making people reflect on what is the 
European identity, how “European” does each feel and how 
can this sense of belonging to the European values and 
principles be enhanced.  

Objectives 

' Reflect on “European identity”; 

' Find out how people could feel more “European”; 

' Learn how can the Erasmus+ programme help with these aspects and with the 
development of new initiatives in the field of youth; 

Requirements 
Materials: 

' 1 copy of the “Identity molecule” or, if printer not available, 1 piece of paper for 
each participant. 

Time: 45 min. 

Description 
Ask participants to think about the things that define their identity. Each of them will write 
their names in a circle situated in the middle of the paper and connect it to the 5 most 
important identity elements that define them.  

Allow 5 minutes for each of them to define these elements and write them on the paper. 

When the time is up, ask different participants to share (if they want to) their 5 elements 
and write them down on a flipchart. Once you have collected 20 or more, you can move 
to the next step. Start reading the elements on the flipchart, one by one, asking 
participants to stand up if they also think that these define them.  

After you present about 7-8 elements, ask participants to stand up just in case one of the 5 
elements they wrote define them was “Europeans”. In most cases none or just few of the 
participants will stand. 

Discussion topics: 

' What can this exercise teach us about the group? 

' Were you surprised to discover so many similarities? 
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' A lot of the people from the group are living in the EU or were even born in the 
EU. Why do you think so few people consider themselves as Europeans? 

' What can be done to increase this feeling of identifying yourself as European? 

Step 2 – Erasmus+ presentation 

There are a lot of materials online for presenting the Erasmus+ programme, but you can 
also make your own presentation, concentrating on the specific needs of the target group 
you are working with. You can connect the concepts of “European” and “international 
mobility and cooperation” with the identity issues discussed before. Don’t forget to explain 
that one of the main features of the Erasmus+ programme is to encourage the participation 
of people with fewer opportunities. 

Making it accessible 

' It is not mandatory for the 5 elements to be written down. If there are participants 
with visual impairments in the group, they can just think about them and verbally 
express them afterwards or write them on a laptop. 
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Identity Molecule 
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8. The story of Helen Keller 

Rationale 
This activity aims at raising awareness on the importance of offering support to persons 
with visual impairments and how life changing it can be for a person to receive such 
support. 

Objectives 

' To raise awareness on the importance of offering support to persons with visual 
impairments. 

Requirements 
Time: 30 – 45 min. 

Description 
The facilitator will ask each participant to wear his/her blindfold. He will then present the 
life story of Helen Keller (available in the hand-out), the first deaf-blind person to earn a 
Bachelor of Arts degree, back in 1904. 

The facilitator will then write and read the following quotes from Helen Keller: 

"There is no better way to thank God for your sight than by giving a helping hand to 
someone in the dark." 

"Alone we can do so little, together we can do so much." 

After the presentation of the story, a facilitated discussion will take place to further reflect 
on the story and the quotes. 

Discussion topics: 

' The story refers to 2 important characters in Helen’s life: Martha Washington, the 
six-year-old daughter of the family cook, who first managed to understand her 
signs and helped her develop a first form of communication and Anne Sullivan, 
who helped her learn how to read and speak. Can you imagine Helen’s life 
without these 2 persons?  

' Can you make a parallel with other situations in the present times?  

' What do you think Helen Keller meant to say with the 2 quotes presented? 

' How does this story make you feel? 

' What can each of us learn from this story? 
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The facilitator will ask the participants to write their thoughts regarding this story, what 
they have learned from it and to make a personal commitment that originates from this 
story.  
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The Story of Helen Keller 

Helen Adams Keller was born on June 27, 1880, in USA. She was born with the ability to 
see and hear. But, at 19 months old, she contracted an illness described by doctors as "an 
acute congestion of the stomach and the brain", which might have been scarlet fever or 
meningitis. This illness left her both deaf and blind.  

Because of this disability, she could only use hand gestures to express herself. Still, as she 
contracted the illness early in her life and did not know the typical signs used in non-verbal 
communication, she was often not understood. This made her often burst into anger and 
frustration. 

Still, one person took the challenge of facing this barrier. Martha Washington was the six-
year-old daughter of the family cook, who managed to understand her signs and, by the 
age of seven, to develop together with Helen more than 60 home signs that she could use 
to communicate with her family.  

This gave inspiration to her family to seek for further help. Later in life, Anne Sullivan, 
herself visually impaired, was hired to become Helen’s instructor. It was the beginning of a 
49-year-long relationship during which Sullivan evolved into Keller's governess and 
eventually her companion. 

Anne Sullivan arrived at Keller's house in March 1887, and immediately began to teach 
Helen to communicate by spelling words into her hand, beginning with "d-o-l-l" for the doll 
that she had brought Keller as a present. Helen was frustrated, at first, because she did not 
understand that every object had a word uniquely identifying it. In fact, when Sullivan was 
trying to teach Helen the word for "mug", Helen became so frustrated she broke the mug. 
Helen's big breakthrough in communication came the next month, when she realized that 
the notions her teacher was making on the palm of her hand, while running cool water 
over her other hand, symbolized the idea of "water"; she then nearly exhausted Anne 
demanding the names of all the other familiar objects in her world. 

In 1904, at the age of 24, Helen graduated from Radcliffe, becoming the first deaf blind 
person to earn a Bachelor of Arts degree. 

Determined to communicate with others as conventionally as possible, Helen learned to 
speak, and spent much of her life giving speeches and lectures. She learned to "hear" 
people's speech by reading their lips with her hands—her sense of touch had become 
extremely subtle. She became proficient at using Braille and reading sign language with 
her hands as well. Shortly before World War I, with the assistance of the Zoellner Quartet 
she determined that by placing her fingertips on a resonant table top she could 
experience music played close by. 

Helen went on to become a world-famous speaker and author. She is remembered as an 
advocate for people with disabilities, amid numerous other causes like supporting women’s 
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right to vote, or opposing the wars USA and other countries were involved in. In 1915 she 
and George Kessler founded the Helen Keller International (HKI) organisation that was 
devoted to research in vision, health and nutrition. Helen travelled to over 40 countries 
with Anne, making several trips to Japan and becoming a favourite of the Japanese 
people. Helen met every U.S. President from Grover Cleveland to Lyndon B. Johnson and 
was friends with many famous figures, including Alexander Graham Bell, Charlie Chaplin 
and Mark Twain. She wrote a total of 12 published books and several articles. 

Source: Wikipedia” 
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9. Group’s glossary 

Rationale 
This activity introduces different concepts related to visual impairments so that each 
member of the group starts with a minimum level of knowledge about these concepts. 

Objectives 

' To learn about different basic concepts related to visual impairments and assistive 
technologies. 

Requirements 
Materials: 

' One copy of the “Group’s glossary” hand-out for every 4-5 participants. 

Time: 45 min. 

Description 
The facilitator will distribute the working definitions presented in the hand-out. He will 
explain that these are “working definitions”, not necessarily the official ones but the ones 
they will be working with for the rest of the course.  

Participants will be divided into groups of 4 – 5 people. The facilitator will distribute the 
definitions to the groups an encourage participants to discuss about each of them and 
share their experiences and opinions.  

After 10 minutes, the facilitator will ask different groups to present the definitions, one at a 
time. The others will be invited to contribute to each of the definitions, after they have 
listened to the explanation given by the first group.  

For further clarification, the facilitator can present some examples of different concepts 
(e.g. text in Braille, a white cane, different assistive technologies). 
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Group’s glossary 
 

“Brai l le - A tactile reading and writing system invented by Louis Braille in the 1820s and 
widely used by the blind and deaf-blind. Braille is made up of a system of raised dots that 
are felt with the fingertips. Braille makes reading, writing, note taking, and communicating 
possible for blind and deaf-blind users. 

 

Screen reader / Screen reading software - Software, such as JAWS, which 
interprets computer screen content and reads it aloud via synchronized speech. 

 

Legal bl indness - is a level of visual impairment that has been defined by law either to: 

' limit the activities one person is allowed to do (such as driving), for safety reasons, 
or  

' determine eligibility for government-funded disability benefits in the form of 
educational, service, or monetary assistance.  

Legal blindness does not mean that the person cannot see, but rather that even with the 
use of the best eyeglass lens, contact lenses, medication or surgery to correct the eyesight 
of a person, his/her sight is still not allowing him/her to perform activities of daily living in a 
typical way. 

 

Levels of v isual funct ion - There are 4 levels of visual function, according to the 
International Classification of Diseases -10 (Update and Revision 2006): 

' normal vision; 

' moderate visual impairment; 

' severe visual impairment; 

' blindness. 
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Assist ive technology - Any adaptive device or service that increases participation, 
achievement or independence of a student with a disability may be considered assistive 
technology (AT) 

These include, among others: 

' Assistive technology software programs that read the text on the screen or 
magnify the text in a word processor, web browser, e-mail program or other 
application; 

' Stand-alone products designed specifically for people who are blind or visually 
impaired, including personal digital assistants (PDAs), electronic calculators, 
devices that measure different parameters (like weights, temperature, blood 
pressure, distances etc.) and then read the measurements aloud, electronic book 
players who provide portable access to books, phone numbers, appointment 
calendars, and more; 

' Optical character recognition systems scan printed material and speak the text. 
Braille embossers turn text files into hard-copy Braille. 

 

“Obstacle” and “Danger” -  People with visual impairment might often face 
dangerous obstacles while walking, therefore two concepts having been introduced to 
describe them: "obstacle" and "danger". 

Obstacles include objects which one might bump into but which will not result in a serious 
injury: buckets and bins placed on sidewalks, street lamps, and benches, parked on the 
sidewalk cars, ground advertising, street poles, road signs and more. Most of these could 
be detected with the white cane. 

Dangers are obstacles to which bumping into might lead to a serious injury, and include: 
highly protruding shop windows, wall payphones (no ground stand), hanging ladders and 
hanging escalators, etc. Usually, these cannot be detected with the white cane. 
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White cane - is used by many people who are blind or visually impaired. Its primary 
uses are as a mobility tool and as a courtesy to others, but there are at least five varieties, 
each serving a slightly different need. 

' Long Cane: This "traditional" white cane, also known as a "Hoover" cane, after Dr. 
Richard Hoover, is designed primarily as a mobility tool used to detect objects on 
the user’s path. The length of the cane depends upon the height of the user, and 
traditionally extends from the floor to the user's sternum. Some organisations favour 
the use of much longer canes. 

' Guide Cane: This is a shorter cane - generally extending from the floor to the 
user's waist - with a more limited mobility function. It is used to scan for kerbs and 
steps. The guide cane can also be used diagonally across the body for protection, 
warning the user of obstacles immediately ahead. 

' Identification Cane (or Symbol Cane in British English): The ID cane is used 
primarily to alert others as to the bearer's visual impairment. It is often lighter and 
shorter than the long cane, and has no use as a mobility tool. 

' Support Cane: The white support cane is designed primarily to offer physical 
stability to a visually impaired user. By virtue of its colour, the cane also works as a 
means of identification. This tool has very limited potential as a mobility device. 

' Kiddie Cane: This version works the same as an adult's Long Cane but is designed 
for use by children. 

' Green Cane: Used in some countries to designate that the user has low vision 
while the white cane designates that a user is blind. 
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10. What if? 

Rationale 
This activity further supports the participant’s reflection on how disability can influence the 
life of a person facing it and the perception that society has on that person. 

Objectives 

' To raise awareness on how disability can influence our lives; 

' To understand better the realities persons with disabilities face in society. 

Requirements 
Materials: 

' Role cards, one per each participant; 

Time: 45 – 60 min. 

Description 
Divide the cards with the imaginary roles to the participants (which can be found in the 
following hand-out). 

Allow participants few minutes to think how things might be different if they were to face 
the disability presented on the role card they received (maybe even over a break). 

Have participants form groups of 3 or 4 and in these groups ask them to answer the 
questions in the second hand-out. 

Discussion topics: 

' How did you feel imagining these situations? Did you manage to fully immerge in 
this new life?  

' How was it to share/hear the stories of others? Could you say that some situations 
were more powerful than others? 

' What was the most important thing you discovered during the discussions? 

' Is there any personal lesson that you can draw from this exercise? 

Making it accessible 

' If there are blind persons in the group, you can let them pick their card and then 
read it to them; 
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Role Cards 
 

 

Wheelchair user 

Person with low vision 

Person who is blind 

Person who is deaf/has hearing impairments 

Person who is HIV positive 

Person with mental disabilities 

Person missing one arm 
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What If? 

Discussion topics 

' What are the most important activities which you would not be able to 
do/participate to anymore? 

' How do you think that the attitude of others towards you will change? 

' How will your attitude change? 

' How will your chances of getting a job change? What about your education? 

' What kind of support from society would you need (e.g. from your friends, your 
colleagues, your family, your teachers)? 

' How would you be able to contribute to society? 
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11. The unexpected pluses 

Rationale 
The activity aims at helping participants acknowledge that facing a disability is not just 
about negative things, but it can also involve some positive aspects.  

Objectives 

' Analyse the prejudice often associated with the capabilities of persons with visual 
impairments. 

Requirements 
Materials: 

' 2 flipchart papers and 2 markers. 

Time: 45 min. 

Description 
Divide participants into 2 groups: no disability and visually impaired. 

Ask them to write on a flipchart what are the positive and negative aspects about being 
part of that group. 

Ask them to imagine afterwards that they are in the other group and again, for 15 
minutes, ask them to write pluses and minuses about it. 

Discuss the following: 

' Out of what you see on the list, is there anything you would like to talk about, to 
add or to ask? 

' Which list was it easier to work with? Was it difficult/surprising to find out positive 
things associated to facing a disability? 

' Looking at the lists, can you identify some prejudices/stereotypes that society has 
about these groups?  

' How do these influence the persons with disability and/or the society in general? 

' What can we learn from this activity? 
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12. 4 quadrants activity 

Rationale 
This activity allows participants to think about situations in which 
persons with disabilities were discriminated or even aggressed 
because of different exclusive behaviours.  

Objectives 

' To raise awareness on the different manifestations of exclusion in society; 

' To start identifying what each participant can do to prevent these from occurring 
or continuing. 

Requirements 
Materials: 

' 1 copy of the “4 Quadrants” hand-out for each participant. 

Time: 30 min. 

Description 
Divide participants into small groups and give each a paper divided into four quadrants 
with the headings "Perpetrator," "Victim," "Bystander," and "Healer." 

Group participants in pairs and ask them to share an example of a time when they played 
one of these roles. 

Reconvene the group and discuss the following: 

Discussion topics 

' Was it easy to identify these 4 occasions? Which one was the most difficult to 
remember? 

' How did it make you feel to remember those 4 situations?  

' How did you feel remembering about times when you were the perpetrator? 
What made you act as one? How could have someone prevented you from doing 
that? 

' How can a “bystander” be turned into a “healer”? 

' What can we learn from this activity? 

Making it accessible 
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' It is not mandatory for the 4 situations to be written on paper. If there are 
participants with visual impairments in the group, they can just think about them or 
write them on a laptop. 

Method adapted from: 

NANCY FLOWERS, Marcia Bernbaum, Kristi Rudelius – Palmer, and Joel Tolman (2000), 
“The  Human Rights Education Handbook. Effective Practices   for Learning, Action and 
Change”, Human Rights Resource Center, University of Minnesota, 
(http://hrlibrary.umn.edu/edumat/hreduseries/hrhandbook/activities/17.htm) 
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4 Quadrants Activity 
Remember a situation in which you were a: 

 

“Victim” 

A time when someone’s words or actions hurt 
you. 

“Perpetrator” 

A time when you disadvantaged someone 
because of his/her disability or because he/she 

was “different” than you. 

“Bystander” 

A time when a person was disadvantaged 
because of his/her disability and you just 

witnessed it without intervening . 

“Healer” 

A time when a person was disadvantaged 
because of his/her disability and you intervened 

to stop it. 

 



 92 

13. Life statues 

Rationale 
This activity aims at identifying the current state of society in terms of inclusion, the main 
barriers for inclusion of persons with visual impairment, but also what are the areas of 
intervention to which the participants can contribute to.  

Objectives 

' Help participants identify different contributions that they can make to create a 
more inclusive world. 

Requirements 
Time: 30 min. 

Description 
Brainstorm with the group about the actors that influence the participation of persons with 
visual impairments in different non-formal activities (e.g. parents, school, NGOs, local 
institutions, friends etc.). Write them down on the flipchart until you have a good overview. 
In the end ask: “Who are we missing?” 

Make sure you have enough elements.  

Let then the participants choose one actor that they would like to represent. They can do 
this by becoming a statue in the centre of the circle they are standing in. One by one, 
participants can choose one role and represent it in the form of a statue. They should 
position themselves always in relation to the existing system and explain why they chose 
that particular position.  

Attach to each statue a rectangular piece of paper with the name of the actor being 
represented so everyone knows who he/she is. 

When the system is complete, ask everyone to freeze and ask all to observe it. 

Now give an opportunity for the others to replace elements of the system (statues) in order 
to improve it so that the persons with visual impairments are more involved in the social 
and professional life of the community. Always validate with the group what is being 
changed and how it affects the system. Write down on a flipchart all the proposed 
changes. 

Discussion topics: 

' What have you noticed about the current situation? 

' What changes do you think are needed for an accessible world? 
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' Who may be the main actors of change? 

' What can be your personal contribution? 

Ask participants to look at the proposed changes and write in their learning diaries what 
could be their personal contribution to one or more of these changes.  
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14. A better me! 

Rationale 
This activity aims at offering the participants a reflection space that will help them identify 
what changes should be done in their behaviour as to become active promoters of an 
inclusive society. 

Objectives 

' To reflect on personal actions that participants should do in order to be more 
inclusive persons; 

' To commit to changes on the personal level for becoming a promoter of a more 
inclusive world. 

Requirements 
Materials: 

' 1 hand-out for each participant. 

Time: 30 min. 

Description 
Distribute the “A better me” hand-out. 

Ask participants to rate their own behaviour from 1 to 5, 1 meaning they are not doing 
those things at all, 5 meaning that it is an essential part of their work.  

When they complete the checklist, ask them to make a list of areas they think they should 
improve and to create specific goals for them to become more inclusive themselves and 
for promoting a more inclusive world in their community. 

Ask them to write their names on small pieces of paper that you are handing out. Collect 
these in a box and then ask participants, randomly, to draw one name from the box and 
make a pair with that person. Go one by one until each person in the group has a partner. 
Then explain that the partner they have randomly found is their “learning buddy”. Thus, in 
the newly created pairs participants will have to exchange the commitments they both 
took and establish a deadline for each of them. The learning buddy will then pledge that, 
by the designated deadline, he/she will “monitor” the progress of his/her partner and co-
sign the commitment letter. 
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A Better Me! 
 

Please rate your own behaviour from 1 to 5. 

1 means you don’t find yourself in the description on each line, 5 means that the 
description is an essential part of your life/work. 

I educate myself regarding the needs of persons with visual impairment (e.g. by attending 
classes, workshops, reading). 

 

I promote/advocate for the rights of persons with disabilities in my close environment (e.g. 
by promoting inclusive attitudes on social media, by approaching relatives, friends or co-
workers to prevent or address instances of prejudice or unfair treatment of persons with 
disabilities etc.). 

 

I promote/advocate for the rights of persons with disabilities in society in general (e.g. by 
speaking/writing to people outside my close environment, politicians and different other 
public or private entities to raise awareness on the problems faced by persons with 
disability, by participating in demonstrations or being an activist for the rights of 
vulnerable groups etc.). 

 

I monitor the environment in my organisation, my school, my work or other places I hang 
out to check if they are accessible to persons with disabilities or not. 

 

I regularly asses the activities I do to make sure that, if interested, persons with visual 
impairments or other disabilities could participate in them. 

 

I feel free to confront persons who are using discriminatory language or show 
discriminatory/exclusive behaviour and ask them to stop. 

 

I volunteer for the cause of persons with different disabilities.  

I have no problem hanging out with persons with disabilities  

After you complete the checklist, please make a list of areas you think you should improve. 
Then, create for yourself specific goals for becoming more inclusive in your life and for 
promoting a more inclusive world.  
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Personal Commitment Letter 

List below several specific goals you should achieve in order to become a more inclusive 
person and to promote a more inclusive world in your community. For each, choose also a 
deadline until which you would like to achieve it. 

1.  

  

by...  

 

2.  

  

by...  

 

3.  

  

by...  

 

4.  

  

by...  

 

 

 

Signed, Learning Buddy, 
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15. Carousel brainstorming 

Rationale 
This activity will allow participants to reflect on changes to 
which they can contribute to. The changes aim at creating 
more inclusive communities and a more inclusive world.  

Objectives 

' To identify potential areas of improvement to which participants can contribute. 

Requirements 
Materials: 

' 4 sheets of flipchart chart paper, one for each of the subtopics; 

' 4 different coloured markers — one for each subtopic. 

Time: 40 min. 

Description 
Write on 4 flipcharts the following questions (one/flipchart): 

How can people be encouraged to respect differences and be more inclusive in their 
behaviour? 

What are the activities and resources, available to us, that can be used to create a more 
accessible world? 

How can businesses and NGOs be determined to be more inclusive in their activities? 

How can persons with visual impairments be encouraged to be more present in society? 

Divide the participants into 4 groups. Ask each group to start from one of the flipcharts 
and, for about 5 minutes, to brainstorm answers to the questions posted on it. When the 
time is up, each group will move clockwise to the next flipchart and, again, for 5 minutes, 
propose answers to the question there. This will be repeated 4 times so that each group 
will be able to offer potential answers to each of the questions on the flipchart papers. 

Post all the answers on the walls of the training room and encourage participants to 
explore them and write in their learning diaries the answers that inspired them the most 
and the solutions they could also use in their own community.    
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16. 3, 2, 1 closing activity 

Rationale 
The objective of this activity is to provide a final reflection space for the participants that 
will help them become more aware of their new attitude towards disability.  

Objectives 

' To reflect on the participant’s current attitude on disability. 

Requirements 
Materials: 

' One “3, 2, 1” hand-out per participant. 

Time: 20 min. 

Description 
In relation to this first part of the training, participants will be asked to write on a given 
form: 

' 3 things they have learned; 

' 2 things they will use; 

' One belief that was changed. 
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3, 2, 1 
 

About the first part of the training, could you please mention: 

3 things you have learned: 

 

 

 

 

 

 

 

 

2 things you will use: 

 

 

 

 

 

One belief that you changed: 
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17. Intermediary evaluation 

Rationale 
The aim of this activity is to investigate to what extent the first part of the program has 
managed to achieve its expected outcomes and what improvements does the group need 
for the upcoming sessions. 

Objectives 

' To assess to what extent the first part of the program managed to achieve its 
expected outcomes; 

' To provide relevant input based on which the future sessions can be improved. 

Requirements 
Materials: 

' 1 “Intermediary evaluation” hand-out per participant. 

Time: 30 min. 

Description 
Each participant will receive a copy of the “Intermediary evaluation” hand-out.  

The facilitator will briefly make a review of the previous sessions, reminding the 
participants what each was about. After, he will ask them to review the “Learning diary” so 
that they will remember what each session meant to them. 

The facilitator will also explain that this is an important activity for the following days and 
also for the following training because the input received from participants will be used for 
further improving the training programme.  

The participants will be allowed 20 minutes to review the learning diary and to answer 
the questions presented on the hand-out. 
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Intermediary Evaluation 
 

Regarding the first part of the training please be so kind to answer the following questions: 

 

On a scale from 1 (not at all) to 5 (to a great extent), rate to what extent, you would say, 
the activities managed to meet the goal of the first module: “creating a more open attitude 
towards inclusion of persons with visual impairments and motivating participants to become 
active promoters of inclusion?  

 

 

Was something missing in order to be able to achieve this?  

 

 

 

What were the sessions you enjoyed the most? 

 

 

 

Were there any sessions that you think were not so useful in the context of the training? 
Could you share the reasons for your choice?  
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Would you recommend other youngsters/youth workers to participate in such a training 
module? 

Yes 

 

 No 

 

 

 

Do you have any other comments about this training module? 
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18. World as we know it 

Rationale 
This activity aims at helping participants break the mental barriers that are associated with 
working with participants with visual impairments, barriers that are often connected to 
prejudices and misconceptions about it. 

Objectives 

' To help the participants “think outside the box” in terms of involving persons with 
visual impairments in their activities. 

Requirements 
Time: 15 min. 

Description 
The facilitator will ask participants to imagine they are no longer in the current year, but in 
the year 1000. He will ask them to imagine how the world around them is and share it 
with the rest. 

Then, the facilitator will reveal a flipchart on which he previously drew the earth, an 
airplane and a cell phone. He will ask participants to imagine that in the year 1000 
somebody would have told them that the Earth is round. Would they have believed it? He 
will then ask them to imagine that they are in a much closer time, in 1800. He will ask them 
to imagine that somebody would have told them they we will have machines that would 
take us across the whole globe in a matter of hours. Would they have believed it?  

 

After this, the facilitator will ask the participants to come closer to present times and 
imagine they are in 1990 and somebody is telling them that there will be small devices 
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which will make us all instantly connected, that will take photos, access a worldwide 
database of information and content. Would they have believed any of these? 

Last, the facilitator will ask participants to name what are the obstacles that persons with 
visual impairments are nowadays facing when trying to be fully integrated in society. He 
will write the answers down on a flipchart. Then he will ask them to imagine that they are 
5, 10 or 20 years in the future. Can they imagine all the problems disappearing? Can 
they imagine what caused them to disappear? 

Discussion topics: 
What does this exercise teach us about our perception on the existing and future 
possibilities? 

How imagining that something is impossible can create a mental barrier that stops you 
from taking action? 

Is this future world feasible? What are the obstacles that can prevent this future from 
happening? 

How can each of the participants contribute to this world? 
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19. Described drawing 

Rationale 
This activity aims at helping participants understand the need for clarity when describing 
something to persons that have visual impairments. 

Objectives 

' To be able to describe different objects and concepts with clarity. 

Requirements 
Materials: 

' 1 copy of Hand-out 1; 

' The 4 drawings in the hand-out section. The total number of copies will be equal to 
the number of participants, equally divided between the 4 drawings. 

Time: 45 min. 

Description 
Part I 

One participant from the group will be asked to volunteer for the activity.  He/she will be 
“hidden” behind the flipchart (or a curtain), so that the others will not be able to see his 
gestures. The volunteer will receive a simple drawing, made out of geometrical shapes. He 
will then have to give instructions to the others in order for them to draw the same thing. 
He will not be able to tell them what the object they are drawing is, but rather the 
geometrical forms and their position. The participants are not allowed to ask questions to 
the volunteer. 

After the instructions will be finished, all the participants will show what they drew and all 
the drawings will be compared. As they will most likely be different, a discussion can 
emerge on how a message can be understood differently than it was meant, how the 
same information is perceived differently from person to person, depending on several 
aspects, and how can we make sure that what we want to say is understood in the same 
way. 

Discussion topics: 

' Why do you think your drawing is different than the initial one? 

' Given that you heard the same things, why do you think that you drew different 
things? 

' Can we find similar situations in real life? 
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' How can we improve the presentation of different concepts as to be better 
understood by persons with visual impairments? 

The facilitator will write the answers to the last question on a flipchart. 

Part II 

Participants will be divided into pairs. They will receive a drawing which they will have to 
present to their partner as accurate as possible. Unlike the first part, they can use also the 
name of the elements they find in the drawing (e.g. “house”, “tree”). Referring to the 
answers on the flipchart, the facilitator will remind the participants of the things they need 
to take into account for delivering an exact presentation. Also, participants will be 
informed about the fact that in the exercise it is not very important how “artistic” the 
drawings are, but rather how accurate they are (having all the elements and in the right 
positions). 

At the end, participants will check how accurate was the drawing and discuss in pairs 
about what improvements they should make while describing a situation. 

Making it accessible 

' If you have a blind participant, instead of offering a drawing you can offer an 
object that the person can describe by touching. His/her partner will receive 
modelling clay with which he will shape the object based on the instructions. 
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Described drawing – Part I 
 

 

 

 

  



 108 

Described drawing – Part II 
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Described drawing – Part II 
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Described drawing – Part II 
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Described drawing – Part II 
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20. Adapting text for screen readers 

Rationale 
This activity aims at teaching the participants how to make the text in electronic format to 
be accessible to screen reading software and also to present some mistakes that are 
commonly made.  

Objectives 

' To learn how to adapt a text to be intelligible when it is read by a text-to-speech 
software. 

Requirements 
Materials: 

' 1 copy of the “Adapting text for being readable by a text-to-speech software” 
hand-out for each participant; 

' Laptop with a text-to-speech software installed. If you do not have a professional 
software, developed for the persons with visual impairments, then a free non-
professional version should work as well; 

' Speakers connected to the laptop, loud enough for the participants to be able to 
hear the audio output of the text to speech software. 

Time: 20 min. 

Description 
The facilitator will briefly explain what a text-to-speech software is and how it is used by 
persons with visual impairments for reading and working on the computer. 

He will afterwards offer each participant one copy of the hand-out. So that participants 
better understand the mistakes presented there, the facilitator will “read” different pieces 
of text with the help of a text-to-speech software.  

These should be: 

1.  

“Let’s eat Tony! 

Let’s eat, Tony!” 
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2.  

Day Monday Tuesday 

Morning  Introduction Learning about disability 

Evening Getting to know each other Learning about accessibility 

 

Day Morning activity Evening activity 

Monday Introduction Getting to know each other  

Tuesday Learning about disability Learning about accessibility 

 

3. 

Day First session Second session Third session 

Monday   Introduction  Getting to 
know each 
other  

 

Tuesday Learning about disability Learning about 
accessibility 

Learning about 
social action 

 

Day First session Second session Third session 

Monday   Introduction Free session Getting to 
know each 
other  

 

Tuesday Learning about disability Learning about 
accessibility 

Learning about 
social action 
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4. 

“Image 1 - Cinderella and Prince Charming, dancing” 

“Image 2. Cinderella and Prince Charming, dancing.” 

Each of the numbers before the text indicates the page in the hand-out where participants 
can find more information about it and how it can be corrected.   

If needed, the facilitator will play the text several times, until the participants understand it 
properly and notice the differences between the correct and the incorrect version. 

 

 

  



 

 115 

Adapting Text for Being Readable by a Text-to-Speech Software 
 

' Use the appropriate punctuation.  

If when reading the text is sometimes easy to understand its real meaning, when listening 
to it being read by a text-to-speech software, things may become more difficult to 
understand.  

Have a text-to-speech reader process the following text: 

“Let’s eat Tony! 

Let’s eat, Tony!” 

So, if you don’t want to encourage someone to eat Tony, then use the comma! :)  

Remember to end each line with a dot. 

Don’t add empty lines to separate text paragraphs. These are being read as “empty line”. 
Use instead the “Lines spacing option...” available in the text editor. 
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' Structure the information in the table so that it can be followed linearly, row by 
row.  

In the following example, our interest is to see what are the activities for each day, not 
what we will be doing mornings and evenings. As a rule of thumb, the data for which 
we need to follow its variation should be presented on rows. 

Incorrect example: 

Day Monday Tuesday 

Morning  Introduction Learning about disability 

Evening Getting to know each other Learning about accessibility 

Correct example (on each row we have the days, as we are interested in the daily 
schedule): 

Day Morning activity Evening activity 

Monday Introduction Getting to know each other  

Tuesday Learning about disability Learning about accessibility 
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' Don’t leave empty cells in tables. 

Empty cells can confuse the person listening. 

Incorrect example: 

Day First session Second session Third session 

Monday   Introduction  Getting to 
know each 
other  

Tuesday Learning about disability Learning about 
accessibility 

Learning about 
social action 

 

Correct example (the empty cell has been filled with the text describing its meaning: “Free 
session”): 

Day First session Second session Third session 

Monday   Introduction Free session Getting to 
know each 
other  

 

Tuesday Learning about disability Learning about 
accessibility 

Learning about 
social action 
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' Describe the photos  

Add a description to each photo. In Word and other text processing software, this is 
usually done by right-clicking the image and selecting “Insert caption”. Also, make sure you 
are using the correct punctuation when describing. For example, a dash after “Image 1” 
will not determine some of the text-to-speech software to make a pause and the software 
will read “Image 1 - Cinderella” it as one word: “Image 1Cinderella”. 

 

Incorrect version: 

 

 

Image 1 -  Cinderel la and Pr ince Charming, dancing 

Correct version (with a dot after “Image 2” and at the end of the description): 

 

Image 2 .  Cinderel la and Pr ince Charming,  dancing .   
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' Avoid using columns.  

Some text-to-speech software or PDF convertors may alter the reading so that it’s still 
done line-by-line. For example, it is possible that the following text: 

 

“A rich man's wife became sick, and 
when she felt that her end was drawing 
near, she called her only daughter to her 
bedside and said, "Dear child, remain 
pious and good, and then our dear God 
will always protect you, and I will look 
down on you from heaven and be near 
you." With this she closed her eyes and 
died.  

The girl went out to her mother's grave 
every day and wept, and she remained 
pious and good.  

When winter came the snow spread a 
white cloth over the grave, and when the 
spring sun had removed it again, the man 
took himself another wife.  

This wife brought two daughters into the 
house with her. They were beautiful, with 
fair faces, but evil and dark hearts. Times 
soon grew very bad for the poor 
stepchild. “ 

 

Will be read like this: 

“A rich man's wife became sick, and when winter came the snow spread a when she felt 
that her end was white cloth over the grave, and when...” 

 

' Use high contrast and large fonts 

For the text to be accessible for people with low vision, it is recommended that the text is 
presented in high contrast colours (e.g. black text on white background) and that the size 
of the font is minimum 16.  
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21. Sighted guide techniques - introduction 

Rationale 
Through this activity participants will learn some of the most important techniques they can 
use to be a sighted guide for a person with visual impairments. 

Objectives 

' To develop the participants’ sighted guide skills. 

Requirements 
Materials: 

' White cane; 

' 1 hand-out for each participant. 

Time: 30-45 min. 

Description 
The facilitator will demonstrate different sighted guiding techniques to the participants, 
maybe even one of them as an example. The facilitator should approach at least the 
following: 

' How to use the white cane for approaching obstacles; 

' Different techniques about using the white cane (e.g. by following the corner 
between the wall and the floor, by swinging it); 

' Approaching stairs: using the cane perpendicular to the first stair to measure its 
height, informing the person with visual impairments that the stairs are going up or 
down; 

' Signs for seeking help in different countries (e.g. keeping the hand horizontally, 
towards the front, and the cane in the hand perpendicular to the hand); 

' How to show you want to cross the street in different countries; 

' How to show you want to help a person with visual impairments (e.g. by touching 
his/her forearm with the back of your own forearm); 

' How to guide a person with visual impairments in narrow spaces (e.g. on a narrow 
street, between 2 cars); 

' How to describe the landscape, the surroundings, colours etc. How to point to 
directions; 

' How to behave (e.g. being relaxed, not being embarrassed by the looks of other 
curious people, talking regularly, not avoiding “taboo” words like “see”, “look” etc.). 
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Providing Assistance to a Person with Visual Impairments 

' I would rather you asked me whether I need help or not. I am a normal person, I just 
cannot see; 

' When you encounter me or another person with visual impairments, make your presence 
felt. For example, say “hello” by touching my arm; 

' In the beginning, until I can recognise your voice, please identify yourself when we meet, 
along with anyone else who enters the conversation. When you leave, please say so; 

' It is easier to walk with you than with the cane. Let me hold your elbow and tell you myself 
the way I prefer you to escort me. You should always be one step ahead, in order for me 
to follow you easily. Do not forget that your body is my shield in this situation; 

' Do not forget to tell me whether I am about to go up or get down the stairs or the 
pavement. When we come to a door, please mention how it opens (in or out, left or right); 

' Lead my hand on a chair so I can sit. Let me know if there are things or obstacles on the 
floor and at the height of my head which are dangerous. It is also important to know who 
is in the room with me; 

' If you help me get a taxi, show me the door I can get in. If I want to get on the bus, help 
me find the first step and the handle; 

' Help me discretely while having a meal by telling me about the food in my dish. Tell me 
using my dish as a “clock”, where my food is. Please offer to read the menu, including the 
prices; 

' Make sure you give clear instructions. Use identifications, such as front-back and right-left. 

' Use your natural tone as talking to any other person. Be yourself, relax, and speak directly 
to me in a normal tone of voice; 

' Words associated with vision are not taboo. I use them myself as well. Seeing means feel, 
understand, touch. Still, avoid pointing and other visual language (“the book is over there,” 
for example). Feel free to talk about visual entertainment, such as sports, television and 
movies. Blind people have the same interests as sighted people. If you include them in 
conversation, everyone will have a better time; 

' As any other person, I have my preferences in all aspects of life. I like theatre, cinema, 
trips, partying and discussions; 

' You may think that you ought to protect me, take all precautions and become my guardian 
angel, but I would like to tell you that I am still like any other person who can see, 
autonomous and independent; 

' I do not seek your pity but your friendship! 

' You should not ask the person who escorts me for something that concerns me. I'm not 
underage; 

' Do not pet or talk to guide dogs while they are working (in harness). It can be distracting. 

As you can see, it’s easy. When you meet someone who is blind or with visual impairments, just be 
yourself, use common sense, and just let the rest happen. 
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22. Sighted guide techniques – practical activity 

Rationale 
Through this activity participants will have the occasion to practice the sighted guide 
techniques they have learned. 

Objectives 

' To develop the participants’ sighted guide skills. 

Requirements 
Materials: 

' Blindfolds for half of the participants. 

Time: 1 h. 

Description 
The activity consists in two parts. The participants will be divided into two groups. In the 
first part of the exercise, the persons from the first group will be blindfolded, and in the 
second one the persons from the second group will be blindfolded. Participants will make 
pairs consisting in persons from both groups.  

The ones with no blindfolds will guide their blindfolded colleagues through a path that the 
facilitator will indicate. This path should be chose so that it includes: 

' Sitting on a chair; 

' Doors; 

' Some different obstacles (chairs, tables, boxes etc.); 

' Stairs; 

' Steps;  

' Narrow spaces; 

' Going on different streets; 

' Crossing different streets. 

Participants will also be asked to describe the surroundings to their partners.  

After walking for 15 minutes on the assigned route, the participants can exchange the 
blindfold and their roles with their partners. 

During the activity, the facilitator will keep an eye on the techniques that the participants 
use and help them correct any mistakes that they make. 
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23. Developing an inclusive activity 

Rationale 
The aim of this activity is to allow participants to get some hand-on experience with 
improving their activity for being more inclusive.  

Objectives 

' To learn how to adapt one typical activity so that it will be accessible to persons 
with visual impairments. 

Requirements 
Time: 1 h. for preparation plus 20 – 30 min/activity 

Description 
The participants will be asked to make teams of 2-3 persons. Each team will have the task 
to adapt a regular activity that its members are organising so that persons who are blind 
or with low vision can also participate. 

Each team will have 20 minutes to do the activity, which will have to include all the other 
participants. In each activity, 20% of the group will wear a blindfold.  

For inspiration, the teams will receive both the full version of the T-Kit and also the 
Compendium. During one hour the teams will have to find a method to experiment, get/buy 
the materials they need for making it accessible and set everything up. 

One by one, the teams will facilitate the exercise they chose. After the end of each 
activity, participants will receive post-its on which they can offer feedback to the ones 
organising the exercise. 

Participants will be asked to write in their learning diaries the things they have learned 
from the feedback but also from organising the activity. 
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24. Final evaluation 

Rationale 
The aim of this activity is to investigate to what extent the program has managed to 
achieve its expected outcomes. 

Objectives 

' To assess to what extent the program managed to achieve its expected outcomes; 

' To provide relevant input based on which the future trainings can be improved. 

Requirements 
Materials: 

' 1 “Intermediary evaluation” hand-out per participant. 

Time: 30 min. 

Description 
Each participant will receive a copy of the “Final evaluation” hand-out.  

The facilitator will briefly make a review of the previous sessions, reminding the 
participants what each was about. After, he will ask them to review the “Learning diary” so 
that they will remember what each session meant to them. 

The facilitator will also explain that this is an important activity for the following trainings 
which are going to use the same methodology. Therefore, the input received from the 
participants will be used for further improving the training programme.  

The participants will be allowed 20 minutes to review the learning diary and to answer 
the questions presented on the hand-out. 
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Final Evaluation Form 
 

This evaluation, as part of an on-going evaluation process, will help all of us understand 
the achievements of this Training course. Therefore, we would appreciate if you reviewed 
the training and answered all the questions, as comprehensive and complete as possible. 

 

Name:   _________________________       Surname:   __________________________ 

 

Achievement of the learning objectives  
Please evaluate the following statements (1-totally disagree, 5 totally agree)? 

Statement 1 2 3 4 5 

I have a positive attitude towards working with persons with 
visual impairments. 

     

I am confident to work with a person with visual impairments.      

I am aware of the needs of people with disabilities in terms of 
accessibility and of working environment. 

     

I have the skills necessary to adapt the activities I do so that 
they are accessible to persons with visual impairments. 

     

I can act as sighted guide for a person with visual impairments.      
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Logistics of the course 
How did you find the accommodation? (Rooms, working rooms, food etc.…) 

 

 

 

 

 

How did you find the facilities and the tools available? (Sessions, materials etc.…) 

 

 

 

 

 

 

Content and methodology of the training 
What do you think about the general methodology (role of the participants, task 
assignment and role of the facilitators, timetable…) chosen for this training course? 
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Please, name three sessions of the programme you appreciated most and three you 
appreciated least. Could you also tell us more about your choice? 

 

I really used and appreciated… I did not appreciate so much... 

 

 

 

 

 

 

 

 

 

 Comments:  

 

 

 

 

 

Any other comments / Message for the team? 
 

 

 

 

 

 

 

Thank you for your kind help completing this questionnaire!  
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Chapter 5 

Good Practice Examples 
Good Practice Examples 
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In this section, we provide examples of successful projects carried out in Greece, Cyprus, 
Bulgaria, Romania and Macedonia. They will give you some ideas for projects involving 
persons with visual impairments. 

 

1. Greece 

Awareness Raising Campaign in Magnesia 

Region 
Coordinating organization: MAGNITES TIFLI 

Country, city: GREECE, Magnesia Region 

Target group of the project: secondary school students with typical development, 
youngsters with visual impairments 

Aim of the project: The project focused on providing a blind awareness social change 
campaign in order to demystify blindness and break down the barriers towards inclusion 
(discomfort, pity, fear and stigma) in 14 secondary schools of Magnesia Region. 

Description of project: 

Organising a social awareness campaign by the blind trainers of the Association 
“MAGNITES TIFLI” in 14 Secondary Schools from Magnesia Region.  

Description of the activities: 

The blind trainers of Association "MAGNITES TIFLI” knowing the power of awareness and 
education to change people’s perceptions organized from 2007 until now, 4-5 campaigns 
per year in Secondary Schools of Magnesia Region. 

The young blind trainers, through compelling stories and social dialogue, presented the full 
social, professional and academic capabilities of the blind population. People who are 
blind or visually impaired have devised a number of techniques that allow them to 
complete daily activities using their remaining senses and the recently created accessible 
technology that enable persons with visual impairments to use mainstream computer 
applications including the Internet. 

After a brief demonstration on the proper use of the white cane by a young blind trainer, 
students from the secondary school and their teachers, successively covering their eyes 
with a mask and assisted only by a white cane, were invited to make their own way 
around the area and try overpass different obstacles such as walls, other people etc. 
Some managed at first while others lost their orientation or become anxious when they 
were in a crowded area with people speaking and moving. 
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A blind trainer later demonstrated how the blind people read, how they deal with people 
staring at them and what are their achievements when they receive appropriate training. 

The trainer also demonstrated the rules of goalball game and presented the 
characteristics of the ball. Blind youngsters and students with typical development played 
goalball in the special arranged space. 

Results: 700 secondary school students, 100 teachers informed about the blind population 
and their specific way of living, their capabilities, their talents and their achievements in 
life. 
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“Dialogue in the dark” 
Coordinating organization: Magnites Tifli 

Country, city: GREECE, Athens 

Target group of the project:  10 secondary school students, 2 youngsters with visual 
impairments working as guides in the Badminton Theatre in Athens.   

Description of project: 

The program focused on developing the interaction between youngsters with visual 
impaired and youngsters with typical development. 

Dialogue in the Dark started with a guided tour through familiar surroundings in the city of 
Athens. By eliminating the use of sight, everyday situations became completely new 
experiences. As the visit proceeded, personal involvement and interaction between the 
members of a group and their guides developed into a close bond of friendship and 
understanding. It all culminated with a light discussion about the experience, in a social 
setting.  

Description of the activities: 

Visitors, in groups of up to eight (youngsters with typical development), were accompanied 
by a guide who is blind or partially sighted in a walk through Athens in complete darkness. 
The installation consisted of specially constructed rooms simulating various places in the 
city. For about 80 minutes (the duration of the walk) youngsters were guided in a world 
without light, based only on sounds, temperature and touch, but most of all based on the 
guides, who "became" their eyes. The tour guide took the group of youngsters through 
realistically recreated environments like a park or a city, and helped them take a ride on a 
boat or to get a drink or a snack in the bar. An invisible landscape emerged, composed 
out of sounds, scents, wind, textures and temperatures. 

During the tour the youngsters had the opportunity to use their other senses of hearing, 
touch and smell, providing an enlightened awareness to the world around them.  

Results:  

A reversal of roles is created: youngsters who can see are taken out of their familiar 
environment and are blindfolded. Blind youngsters on the other hand, provided the group 
of 10 participants with security and a sense of orientation.  

The youngsters explored the unseen and learned to see in the dark. Communication 
became a bridge, and through physical support (holding hands) and trust, youngsters got 
to actually appreciate the tour in the dark.  
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The volunteers shared their experience with their classmates in Sourpi, Greece. The 
students discussed with their classmates about this unique experience and how it helped 
them understand that the learning effect is achieved by really listening to each other and 
by thinking together in a challenging environment. Both of these things found direct 
application in the classroom. 
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2. Cyprus 

 “Who am I – promoting resilience, empowerment and self-awareness 
amongst young people with visual Impairments” – Erasmus+ KA1 
mobility of young people 

Coordinating organization:  St. Barnabas School for the Blind  

Country, city: CYPRUS, Agia Napa 

Target group of the project: twenty-four young people with visual impairments, ages 16 – 
22 from 6 different countries  

Description: The general objective of the project was to promote resilience, 
empowerment and wellbeing for young people with visual impairment. The age group 16 
– 22 is a crucial stage of human development. The transition from meta-adolescence to 
early adulthood constitutes a period of change in every life domain of persons. Individuals 
with visual impairments are often dependent on others and find it hard to function as 
independent members of society, especially if they feel that they do not have the skills or 
the competencies to do so.  

Psychological resilience is a fundamental concept of the healthy and positive development 
of any individual. It refers to the individual’s ability to overcome a difficulty quickly and 
effectively and consists in various concepts. These include concrete progress, such as 
improved confidence, coping and self-esteem, and less measurable outcomes, such as 
doing better than expected, or simply maintaining the status quo. These benefits are of 
particular importance to children and young people with disabilities, who face additional 
adversity, disadvantage, and challenges to their development.  

All these issues were addressed throughout the week and formed the activities of five 
planned workshops. In addition, the young people were involved in other creative 
workshops such as arts and crafts, music and dance. During the week, various social 
events were also arranged so that young people will have the opportunity to exchange 
experiences and ideas, get to know each other’s culture and meet some of the sites and 
traditions of Cyprus.  

Overall, the programme was a great experience for all. Besides the learning and 
emotional impact that participants acquired from the various planned activities, for the 
majority of participants this was the first time they had the opportunity to travel abroad 
and take part in such an exchange with other young people with visual impairments. This 
was a very positive and unique experience as they had the opportunity not only to leave 
for one week on their own, away from an overprotective home environment, but also to 
make great friendships and exchange experiences with other young people with similar 
visual impairments. For a few participants it was also the first time they had the opportunity 



 134 

to swim in the sea or visit archaeological sites that were made accessible to persons with 
visual impairments. For most of the participants it was a great opportunity to get the 
chance to become familiar with traditional music, dances and customs from other countries.  
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“Summer is here - A weekend by the beach” 
Coordinating organization: Pancyprian Organization of the Blind  

Country, city: CYPRUS, Famagusta 

Target group of the project: 28 blind and partially sighted young people along with 
friends and/or family members, all 18 – 30 years of age.  

Description: The activity was funded by the Cyprus Youth Organisation and organized by 
the Youth Committee of the Pancyprian Organization of the Blind. Its aim was to give 
young people with visual impairments the opportunity to spend a weekend by the beach 
and included a variety of activities appropriate for the given age group and ideal to 
experience while at the beach. More specifically the programme included: 

Day One: 

' Departure from the local offices of the Organization; 

' Visit to the Agia Napa Municipal Museum Thalassa - a museum whose main 
activity is to present to visitors the impact and the significance of the sea. The 
group had the opportunity to enjoy a guided tour and touch some of the exhibits;  

' Check-in at the hotel and lunch; 

' Swim at the nearby beach; 

' Socializing at the cafeteria of the Hotel; some participants played team games 
such as playing cards, UNO, Backgammon, Dominos etc. while others shared their 
experiences and demonstrated to each other the use of smart phones and tablets; 

' Dinner at the hotel; 

' Walk on the prominence and drinks at a bar with live Greek music. 

Day Two: 

' Breakfast and check-out from the hotel; 

' Climb up a 100m high granite hill to visit the chapel of Prophet Elias; 

' 1 ½ hour boat trip in a glass bottom boat with half an hour time slot for those who 
wished to go into the sea and swim or visit the Agia Napa caves;  

' Lunch and departure. 

The experience was a great and fun one for all participants. They all considered the 
experience to be a successful one and highly evaluated all planned activities. Of great 
value was also the fact that participants got to meet other persons of their age with 
visual impairments. They had the opportunity to exchange ideas and experiences, meet 
other participants with similar interest and form new friendships. The experience was 
also of great value for the sighted participants who stated that besides spending a nice 
weekend by the beach they also had the opportunity to be of help to anyone who 
needed some assistance while meeting new friends.   
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3. Bulgaria 

 “V.I.S.I.ON : Visual Impairment Social Inclusion ON” – Erasmus+  
Programme, KA2 "Cooperation for innovation and exchange of good practices".  

Coordinating organization: FDCBPCS – Foundation for development of the cultural and 
business potential of the civil society 

Country, city: BULGARIA, Sofia 

Target group of the project: group of young people with visual impairments - 20 from 
Bulgaria, 10 from Luxembourg, 10 from Italy and 5 from United Kingdom. 

Description: V.I.S.I.ON is a consortium bringing together partner organizations from 
Bulgaria, Italy, Luxembourg, the United Kingdom and Belgium, to learn and create as one 
European community. Working together, the consortium is collectively developing a 
participatory performance arts programme to develop the physical and vocal confidence 
of young people with visual impairments, raising aspirations and promoting individual 
abilities. 

V.I.S.I.ON is creating a method for "teaching self awareness and consciousness of the 
space around" through expressions of theatre and interactivity with the stage, music, nature 
and the city. 

They run drama workshops in the partner regions of 
Luxembourg, Italy, Bulgaria and the UK, and 
internationally, by bringing together all participants 
in Palermo, Italy, for a shared theatre experience. 

For young people, V.I.S.I.ON is about having fun and 
making new friends, and the project is open to all. 

Their workshops include drama games, music and movement exercises. There is never any 
pressure to take part in activities and it is up to each individual how much they would like 
to participate. 
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”Unseen theatre”  

In 2004, Blazho Nikolich, translator and patron of 
culture, invited people from the theatre to contact the 
community of persons with visual impairments.  A 
connection like this was almost absent in the country 
until then. With the help of Velimir Veleva, director of VIA Theatre from Sofia, a theatre 
class began rehearsing in the Louis Braille school for children with visual impairments, in 
Sofia.  The class involved mainly children with no vision. 

Mr Velev started to teach them, in an untraditional way, creating his own methodology to 
work with the blind.  It involved specific exercises and techniques, through which the blind 
children managed to develop skills, previously considered impossible to be reached.  They 
learned to create art in genres that are based only on distant visual control – marionette 
theatre and shadow theatre. 

The troupe consisted of current and former students of the Louis Braille School, and 
professional actors from VIA Theatre. It focused on timeless human values and ideals and 
had several performances: 

“A meeting in the clouds” – the first marionette 
performance by people with no vision. The second was 
“Colours of the dark” – a unique interactive and 
sensitive performance in complete darkness, where the 
audience participates and experiences everything.  In 
one hour, the roles switch, the seeing become 
“unseeing” participants, and the blind people are their 
helpers and guides in the dark. 

“The shadow of my soul” – theatre of shadows, the first of its kind, is a play in which blind 
actors, without actually seeing how light creates and changes shadows, use their bodies to 
“draw” shadow and light images.  It is still performed as part of the programme of the 
Youth Theatre Nikolai Binev. 
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4. Romania 

Let's exchange VIEWS in an adapted EVS 

Coordinating organization: Pontes - Romania 

Country, city: BELGIUM, Liege  

Target group of the project: Youth with visual impairments 

Description: 

The "Let's exchange VIEWS was an adapted EVS" project, organized in collaboration with 
partner organizations from Belgium, under the Youth in Action Programme. It was 
coordinated by Pontes Association from Romania. The project started in December 2011 
and in January 2012 Dics Gellert went for a voluntary service of 6 months to Liege, 
Belgium. During his volunteering stage he was working in two organizations: Coordinating 
(association that coordinates other NGOs in the Saint Margueritte Liege) and the 
Association of Orchid Rose (NGO dealing with integration of migrants, especially those of 
Turkish nationality). 

Among the activities carried out by the volunteer we can mention: writing a monthly 
journal for a neighbourhood "Salut, Maurice", doing animation for courses where migrants 
of Turkish origin participated, organizing animation classes with students of different 
nationalities. 

Although before Gellert, Pontes association sent other volunteers to Belgium as well, this is 
the first project implemented by Pontes and funded by the National Agency of Romania, 
whereby a young person with visual impairments is sent to a volunteering experience 
abroad. 
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BatPro – Blind’s Accessibility Tool Project 

Coordinating organization: Lions Club Arad 

Country, city: ROMANIA, Arad  

Target group of the project: People with visual impairments 

Description: 

The project, that first started in 2007, addressed especially the blind who did not have 
contact with computers before. It contributed with equipment (hardware), programs 
(software) and technical assistance to eliminate the psychological barriers of users who 
want to decipher the mysteries of the computer and to have the necessary knowledge to 
navigate and communicate through the Internet. 

The final aim of this project was to have in Arad a research and software development 
centre, self-financed, with software developers with visual impairments, who in particular 
develop computer software for their peers. 

All the equipment and software provided was free and open-source, in an effort to give 
access to as many users as possible. 
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5. F.Y.R.O.M. 

Coffee behind the veil 

Coordinating organization:  NGO Youth Can  

Country, city:  FYROM, Skopje 

Target group of the project:  Young people who are blind, young people with visual 
impairments, young people with typical development  

Description: 

This initiative was part of the “Youth leadership initiatives” project which was supported by 
Civica Mobilitas and Swiss National Youth Council, and implemented in partnership with 
Symbiotic - Institute for individual and organizational development and SEED Switzerland. 

The aim of the project was social inclusion of people with visual impairment and raising the 
awareness of people about the lives of young people with visual impairments. The 
participants on this event had the opportunity to experience a typical night out in a way 
that some young people live every day. Participants got in the shoes of young people with 
visual impairments, they had courage to close their eyes to discrimination and to open their 
hearts to new acquaintances and friendships. These young people helped to open the 
doors for those who apparently are helpless, but are in fact strong and friendly people. 

Through simulations in which participants had a veil on 
their eyes, they experienced the daily functioning of 
youth with visual impairment and were put "in their shoes". 
This way, the needs and possibilities that youth with visual 
impairment have became easier to understand for the 
youth with typical development. Once you put yourself in 
someone’s shoes, you will understand better and act 

differently in future.  
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Chapter 6 

Useful Resources 
Useful resources 
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1. Checklist for ensuring accessibility of working spaces 

The concepts of "friendly environment" and "universal design" are widely applied recently 
to demonstrate the need for adaptations and modifications, necessary for all people with 
disabilities in society, including the visually impaired. (adaptation by Tzvetkova-Arsova, 
Radulov, 2012). Here are some important aspects to take into account while setting up 
different rooms/office spaces: 

Item Very well Well Insufficient 

Visual access 

1. Contrast in common areas, lobbies, hallways and more.    

2. Contrast in certain places in the building, e.g. in bathrooms.    

3. Contrast in hazardous areas and dangerous sites.    

4. Contrast of lighting keys.    

5. Contrasting doors.    

6. Good lighting in corridors.    

7. Good lighting in the stairs.    

8. Special lighting of potentially dangerous places.    

9. Avoiding glare.    

10. Avoiding shadow.    

11. Partial change in levels of lighting.    

12. Specific lighting on special places such as waiting rooms, 
toilets, along corridors etc. 

   

13. Use of appropriate and different colours in foyers, 
classrooms, toilets and more. 

   

14. Coloured ends of stairs/steps.    

15. Coloured beginnings and ends of ramps.    

Tactile access.  

17. Tactile indication of banisters.    
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18. Tactile warning strips at the top and bottom of stairs.    

19. Tactile warning strips at the top and bottom of ramps.    

20. Use of railing to the main corridor or towards main offices.    

Use of special characters and landmarks for persons with visual impairments 

21.Use of leading lines in corridors.    

22. A suitable size of characters (with a size of about 18 cm, 
when viewing from 5 m). 

   

23. Installing signs on the appropriate places - hung on the 
walls, on tables etc., at height of between 0.9 meters. and 1.8 
m. 

   

24. Easy access to elevator buttons.    

25. Use of special displays in elevators, a large print, Braille or 
speaking version in elevator. 

   

26. Use of logo for universal access: accessible services for 
persons with visual impairments, Braille labels and more. 

   

27. Installing the Braille signs on important places.    

28. Availability of Braille, large print and embossed letters on 
rigid boards and elsewhere for guidance. 

   

29. Guide-dogs-friendly building/ public transport.     

30. Absence of hazardous objects above waist level, such as 
bunk-beds, passage-ways under stairs etc. 

   

31. The lift automatic doors close slowly. No plate glass doors 
without colour contrast. Signalisation is in appropriate colours 
for the colour-blind (no red-green). 

   

32. The stairs and corners are straight, without any winding 
and angles, and there are handrails along them. 

   

33. Appropriate procedures in place in case of emergency for 
safe evacuation. 
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2. Checklist to assess the special needs of persons with 
visual impairments when participating in trainings 

Questions to ask in advance to the person with 
visual impairments. 

Checked Notes 

When staying at a hotel: 

' Would you like to be on the same floor with 
your accompanying person? 

' If you have a guide dog, what special 
conditions do you need? Please fill in the 
column "Notes". 

' Do you need instructions for the location of 
furniture in your room? 

' Do you wish to have your possessions on 
the same place you left them after having 
your room cleaned? 

  

At the restaurant: 

' Do you need assistance for serving meals 
on buffet? 

' Can you cope on your own in the 
restaurant? 

' Are you allergic to specific types of foods? 
If your answer is ‘yes’, please clarify in the 
‘Notes’ section.  

  

During the training process: 

' Do you use a screen reader? 

' Can you bring your personal laptop at the 
training? 

' Do you need other assistive technologies? If 
your answer is ‘yes’, please clarify in the 
‘Notes’ section.  

' You would like to have the provided 
information in the following formats: 

− Electronic format - Word? 

− Large print? 

− Braille? 
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' Do you wish to have the training program 
(topics and activities) in advance? 

  

For your active participation in the training, do you 
need:     

' To get acquainted with each of the 
practical activities in the training? 

' Would you participate in activities which 
are not previously familiar to you? If your 
answer is no, what prevents you from doing 
this? Please clarify in the section "Notes": 

  

In the learning process, do you need: 

' More oral explanations for the visual 
elements? 

' Information provided to the other 
participants in the training in paper format 
to be adapted for the visually impaired 
participant/s in the option that they had 
chosen? 

  

During conversation, you prefer: 

' Other people to turn to you by saying your 
name? 

' Other people to turn to you by a gesture? 

  

When working in a group, do you need another 
person on your side to assist you? 

  

' When answering questions, filling 
questionnaires and giving feedback to the 
organizers, you prefer which of the 
following formats: 

− Electronic? 

− Large print? 

− Braille ? 
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3. Checklist for organizing a sport activity with persons 
with visual impairments 

Instruction Yes 

Risk considerations 

Obstacles – the participant with visual impairments may not be able to avoid them. 
To assist them, give detailed descriptions of the activity area and describe any 
obstacles or hazards. Always let them know if they are left on their own for some 
time.  

 

Use a guide when necessary.  

If there are other people using the activity area e.g. on a track, make the other 
participants aware that there is a participant with visual impairments practicing 
sport.  

 

Fire evacuation: Make sure that there is a procedure to support a person with visual 
impairments if they require it in a fire evacuation and that they know what it is, for 
example a guide to provide assistance.  

 

Equipment. 

Use auditory balls.  

Use larger, brighter equipment.  

Consider the equipment colour, for example avoid placing green cones on the grass.   

Wear brightly coloured clothes for better recognition.   

Create tactile markings to outline the boundaries of playing areas. This can easily 
be created by using tape or string. 

 

Other support. 

Some sports such as cycling and running require a specialist sighted partner.  

Slow down the activity or game to ensure the skill is practiced and learned 
effectively.  
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4. Glossary 

A glossary of the most common terms associated with visual impairments: 

Accommodation - the ability of the eye to adjust for short and long distance by changing 
the refractive power of the lens in order to create a clear image on the retina. 

Adaptation to light - the ability of the eye to adjust to different amounts of light. 

Adventitiously Blind- term used to describe someone who was sighted prior to becoming 
blind. It is a loss or impairment of vision that occurs after birth, usually as a result of an 
accident or disease. 

Ahromatopsiya - complete colour blindness where the person completely loses the ability 
to distinguish colours. 

Albinism - a complete or partial lack of pigment. 

Amblyopia - blurred vision or reduced vision without explicit apparent reason. 

Ametropes - refraction anomaly like myopia and astigmatism, where the eye does not 
focus the image on the retina. 

Astigmatism - a congenital refraction anomaly due to irregular curved roundness of the 
cornea. 

Binocular vision – double-eye vision. 

Buftalm - enlargement of the eye, consequence of glaucoma. 

Cataract - cataract or clouding of the cornea or the lens. 

Clairvoyance - the ability to perceive objects from a distance, usually 6 meters. 

Colour blindness - partial colour blindness where the person cannot distinguish red and 
green. 

Cones (cones) - conical nerve endings in the retina, which work best in bright light and 
are responsible for recognizing details and colours. 

Cornea - the cornea; transparent, convex plate in the centre of the outer coating of the 
eye. 

Dioptre  - metric unit used to describe the power of the eye or lens. 

Diplopia - double vision. 
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Electroretinogram (ERG) - diagnosis of retinal disease after stimulation with light. 

Field of Vision- the area of extent of physical space visible to an eye held in a fixed 
position. Its average extent is approximately 65 degrees upward (superior), 75 degrees 
downward (inferior), 60 degrees inward (nasal), and 95 degrees outward (temporal) when 
the eye is in the straight-forward position.  

Fixing - focusing the eye directly on the object so that its image is in the centre of the 
fovea (the centre well of the yellow spot or macula). 

Fovea - central well macular on the retina, which is the area of greatest visual acuity. 

Functional Blindness - condition in which some useful vision may or may not be present 
but in which the individual uses tactile and auditory channels most effectively for learning.  

Glaucoma - a disease associated with elevated intraocular pressure due to hampered 
circulation of aqueous liquid in the eye cameras. 

Hyperopia - farsightedness. 

Intraocular pressure - the pressure of the aqueous liquid in the eye chamber of the eye. 

Iris  - coloured circular disc at the centre of the pupil. 

Legally Blind - the corrected vision in the person's better eye is determined to be worse 
than 20/200. There are different degrees of blindness. The range is from 20/200 after 
correction to “no light perception” or “nil”. A visual field no greater than 20 degrees in the 
better eye is also considered legally blind. 

Macula - yellow spot, region in the centre of the retina, whose central well (the fovea) is 
the place of the strongest visual acuity. 

Monocular vision – one-eye vision. 

Myopia - near-sightedness. 

Near vision - the ability to perceive objects normally readable from distance (from about 
35.5 to 40.5 cm. away from the eye). 

Nystagmus - inconsistent movement of the eyeballs. 

OD - abbreviation used by eye care professionals to refer to the right eye. 

Ophthalmoscope - a device for testing inside the eye, particularly the light-sensitive part 
of the retina by highlighting it. 

Ophthalmologist - a medical doctor, eye specialist who can diagnose and treat ocular 
diseases and defects and can perform eye surgery. 
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Optic nerve - a special nerve running from the retina, which transmits visual messages, 
from the retina to the brain. 

Optical means - means to improve vision in sighted persons as glasses, magnifying glasses 
and others. 

Optician - specialist who manufactures and repairs glasses. 

OS - an abbreviation used by eye specialists to refer to the left eye. 

OU - abbreviation used by eye care professionals to refer to both eyes. 

Perception of light (PL) - ability to distinguish light from darkness. 

Perception / projection (PPL) - ability to distinguish light from darkness, and to determine 
the direction from which the light comes. 

Photophobia - sensitivity to light. 

Ptosis - drooping of the upper eyelid. 

Pupil - the opening in the centre of the iris through which light enters the eye. 

Refractionanomaly - incorrectly refraction of light rays, wherein the light cannot focus on 
the retina. 

Retina - the inner lining of the eye, containing light-sensitive nerve cells (cones or rods and 
cones) connected to the brain via the optic nerve. 

Retinal detachment - detachment of the retina from the holding layers. 

Retinoscops – used for measurement of refractive errors. 

Sclera - part of the outer coating of the eye, which has white and opaque thick skin. 

Scotoma - a blind spot in the field. 

Sticks - light-sensitive rod nerve endings in the retina that capture movement and help 
vision in low light conditions. 

Strabismus - squint or inability of both eyes to see simultaneously right in one subject. 

Visual acuity - the ability of the eye to clearly distinguish objects, their shapes and details. 
It is the greatest when the image is focused on the yellow spot (macula) of the retina. 
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